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The purpose of this study is to help Spanish-speaking 
students speak the American-English language with relative 
ease and conversational style. 
Spanish-speaking students in high school are undergo-
ing a difficult stage of language development. They have 
studied .the English formal grammar rules for ten years but 
they have not learned to apply these same rules to the 
l 
spoken language. / These students know the differences in 
grammatical forms but on the spur of the moment they do not 
seem to know them at all. If given time to think, they rec-
ognize the differences between the grammatical forms. on the 
other hand, in speaking, they mix up these same grammatical 
forms. one of the most common errors is the interchange of 
the prononns he and she. They have already learned that he 
refers to the masculine gender and she to the feminine gender. 
Still in conversation they interchange one with the other. 
Extensive oral practice is necessary for the student to be-
come familiar wi'th the correct form. 
In the elementary school a set or manuals is used ~or 
teaching the correct spoken American- English language. Each 
manual is divided into lessons with two work units in each 
lesson: a minimum and a maximum work unit. The minimum work 
unit is mainly for practice in the four basic language skills; 
that is, reading, writing, speaking and listening. The mayor 
work unit includes additional vocabulary in addition to an · 
extension of patterns used in the minimum work unit. 
The senior high school lacks this kind of material for 
practicing the language skills. Therefore, it is for class-
room use for this higher level, and mainly focusing on the 
2 
eleventh grade, that the following materials were constructed. 
These practice materials are based on usage and liter-
ature as springboards for acquiring pronunciation, enunci-
ation, . a~~iculation and intonation patterns of the American-
English language. Reading and writing skills will also be 




Trends in Teaching English as a Second Language 
English is also a foreign language. 1 It becomes 
foreign when it is taught as a second language. It presents 
then special problems in addition to those it already has as 
a mother tongue. If taught at all, it should be taught well. 
The teaching of English as a second language is acquir-
ing great prominence. This is due to the international posi-
tion of the United States and the growing universal respect 
for American know-how. The demand for English in foreign 
lands must be met by teachers who use Ertglish as a second 
language and who must make special efforts to perfect their 
command of it. 
A Spanish-speaking person who is learning English has 
to establish a new system in speaking. That is, 
"When he speaks English his tongue will be 
drawn further back in his mouth than when he 
speaks his native Spanish. He will learn to 
avoid his usual staccato utterance, an utterance 
which gives full value to each syllable, and he 
will adopt a more undulating rhythm giving some 
syllables more prominence and reducing others. 
As a result the vowel sounds in the prominent 
syllables will be spoken more loosely than the 
vowels of Spanish ~d thus tend to be followed 
by tglide' sounds. 
lpierson, Harry H., "English is also a Foreign Language," 
Dept. State Bulletin, Wash. D. c., Vol. 12, pp. 453-458, 
March 1945. 
. 
2Fries, Charles c., Teachin~ and Learning English as a 
Foreign Language, publications o the English Language Institute 
University of Michigan, Edw~ds Brothers, Inc., Ann Arbor, 
University of Michigan Press, 1950, p. 5. ' 
4 
There are many materials to further the teaching of 
English. 1 Among these are diagnostic tests which are given 
to ascertain how much English the person has already acquired; 
grammatical exercises, cognate word lists, readings, pro-
nunciations, intonation readings, recorded naterial for aud-
itory as well as visual presentations. Such instruments as 
mirrors, magnetic tape recorders, disk recording equipment, 
charts, diagrams and models are used as regular part of the 
2 program to help Spanish-speaking students learn good English. 
The teacher should know well not only the language he is 
to teach but he must also know the fundamentals of the studentrs 
language. Sentences must be given indicating carefully the 
rise and fall of voices and the delicate crescendo and dimin-
uendo in the various parts of the sentences. Grasping the 
voice or the tone pattern of English is now more important 
than the teaching of conventional grammatical rules. only the 
grammar which is pertinent and necessary is kept in the teach-
ing of a language. Phrasing has to be learned but so al·.s.o 
must the caress in the voice as it differs in English and in 
Spanish. Intonation is the sentence melody of a language and 
its patterns are of principal importance in classes where the 
3 
students have a mother tongue other than English. The work 
lpierson, Harry H., op. cit.,pp. 453-458. 
2vill-areal, J. J., "Shortcuts in Teaching English as a 
Second Language," Texas Outline, Vol. 28, pp.ll-13, July 1944. 
3Raubicheck, Letitia, Teaching Speech in the Secondary 
Schools, Prentice*Hall Inc., N.Y., p. 68, l935. 
in intonation should include descriptions of the character-
istic patterns of accepted English compare-d and contrasted 
w.lth the characteristic patterns of the student's mother 
tongue. There are three principles upon which English 
- 1 
speech patterns are based. 
The first principle of English intonation 
is that completed statements or commands end 
with a downward glide of the voice on the last 
stressed syllable. 
Example: Sit down • , 
The second principle is that incomplete 
thoughts, and questions which may be answered 
yes or no, end with an upward glide on the last 
accented syllable. 
Example: Are you there? • 
.!J 
The third principle is that t he first 
stressed syllable of the breath group is the 
highest in pitch, and is called the 'head' of 
the group. The unstressed syllables which pre-
cede the head, and the unaccented syllables which 
may end the intonation group, are all written in 
a row, either immediately above or directly below 
the measuring line. 
Example: The first day of summer • • • 
. ' 
The difference-s between the English and Spanish 
languages, for instance, cannot be taught well unless the 
teacher knows well their phonetic differences. This does 
not mean that the student will be taught phonatics but that 
' 
he will be taught to differentiate between pronunciations 
of vowels and consonants. If the teacher is teaching English 
he must have the freedom to use the Spanish language as a 
1Raubicheck, Letitia, Davis, Estelle H., and Carll, 
Adele L., Voice and Speech Problems, Prentice-Hall Inc., 
N. Y., p. 358, Revised Edition 1949. 
-~--
..;;Raubl.cfieck, -Le'ti'tl.a, op~ cl.'t., p. 43. 
as a springboard. In this regard A. D. Thiesen1 says: 
There are five vowel sounds in Spanish and 
eleven in English. In such a language - Spanish -
the letter i will represent in English ee; there-
fore, the Spanish-speaking person will find him-
self saying long and short ·.I r•ather inconsistently 
because he does not notice t h e difference. In 
his own language the distinction is not significant. 
6 
To correct differences of sounds a great deal o.f atten-
tion is being given to vowe~sound drills. One of the first 
exercises given is the correct position of the lip~, teeth 
and tongue in sounding consonants and vowels as shown in a 
mirror. Special stress is placed on such sounds as; p b t d 
k g th v z n ng 1 r plus the diphthongs ai, au and oi. 
Articulation in speech is always the result of the ap-
proximation or actual contact of two of the articulators. 2 
The lips and the tongue are active in pro-
cess, while the teeth and the hard and soft pal-
ates are more or ' less passive. It is customary 
to think of the articulators as being primarily 
concerned with consonant production, and it is 
true that more precise and active cooperation 
of the tongue tip and the lips are needed for 
the production of consonants than of vowels. 
However, the contrasting of the tongue action 
in the vowel ~ as in heat with the vowel a as 
in arm will demonstrate~e important part played 
by 'Bie tongue; while the comparison of y as in 
shoe with 1 and ~ will show the importance of 
the lip action. 
3 
There are three major difficulties of articulation; a 
1Thiesen, A.D., "Streamlined English," Bulletin of pan 
American Union, Vol. 80, p. 209-212, April 1946. 
2cross, Laur a B., "Teaching English Aids Cultural Under-
standing," English Journal, Vol. 38, p. 583, December 1949. 
3Raubicheck, Letitia, op. cit., p. 43. 
general inaction that produces vulgar and indistinct speech; 
tension and rigidity of the tongue and lips that produce ex-
cessive sibilance and an unpleasant staccato quality; and 
an over energized production that results in mouthing. 
7 
Klonda Lynn1 classifies the variations which cause the 
differences between English and Spanish according to substi~u-
tion or usage. 
There is a direct substitution of sound as 
in the word tub where/J~become s [ro.6]. The fol-
lowing English phonemes have one or more substi-
tutions of Spanish sounds which have organic re-
lationship to the English. 
W.llA !£Ctljl)!~CV~I~ f/ft f)~ i,.J l 3'1. 
';) 
There is a difference in the way sounds sim-
ilar in both languages are produced. The plosives [PJ [.b] J:t] CdJ [kJ andfgJ aff'ord the best ~xamples 
of this type of change. 
Not only is there the diff'erence of voicing 
and voicelessness, but there is also a difference 
in aspiration and tension. 
There is a confusion of the use of' the sounds 
with orth~vaphic spelling as in the English 
spelling L thJ. For example: [I rry and[~Etj} or 
~ as in [.~azJ and [mi~. 
The following English phonemes were found to 
contribute to this confusion: 
f/1) [rjiJ [JJJi/;J J cz. ~ f.jl.) Cl~ •"" t}]. 
There are insufficient transition sounds be-
tween the sounds of connected speech. This lack 
results in an accustic effect of a clipped, rapid 
speech. All vowels of Spanish are shorter than the 
corresponding General American vowels. There is a 
difference in sound and sense stress which leads to 
an unnatural stressing of the unstressed sounds and 
sound combinations. 
lLynn, Klonda, "Bilingualism in the Southwest," Quarterly 
Jounnal of Speech, Vol. 31, pp. 175-180, April 1945. 
•' 
8 
In English the letters which are most liable to be mis-
taken are the symetricals fpb]J J9.b]) [PcfJ_, and [dy.1 
Several educators, such as Charles c. Fries, Charles H. 
Handschin, Harold B. Dunkel, Frederick B. Agard, have sug-
gested materials and exercises for solving the problem of 
teaching English as a second language. The following exer-
cise is one among those suggested. After the teacher has de-
fined for the student the differences between speech habits 
in English and Spanish languages, the teacher himself should 
demonstrate the actual foreign sounds as they are. If the 
teacher does not have an absolute knowledge of the language 
taught he should use records to give the correct foreign 
sounds. Oral drill must be rather intensive before any read-
ing is done by the students. The cooperation of the student 
is very important. 
He must throw off all restrain: ; and self-
consciousness as far as the making of strange 
sounds is concerned.2 
This learning of language must be through oral practice, 
for speech is the language. This is done through conversa-
tion, discussion and reading but without the study of formal 
grammar. 
3 
In regard to this Charles H. Handschin say j, ; 
1Richards, I. A., "Responsibilities in the Teaching of 
'· English," Harvard Educational Review, Vol. 20, No. 1, pp. 36-
46, Winter 1950. 
2Fries, Charles c., Teachin~ and Learning English as a 
Foreign Language, Publications o the English Language Insti-
tute University of Michigan, p. 5. 
3Handschin, Charles H., Modern Language Teaching, World 
Book Co., New York, l940,pp. 122-141. 
J 
When the aim in language learning is speak-
ing ability then the best way to do it is through 
practice by imitation of usages rather than by 
theory or memorizing. 
Charles C. Fries says,1 
There are two main problems in learning a new 
language ••• the chief problem is ••• the mastery of 
the sound system ••• to understand the stream of 
speech, to hear the distinctive sound features of 
arrangement and to approximate their production; 
the other problem is the mastery of the features 
of arrangement that constitute the structure of 
the language. 
There must be sufficient vocabulary to operate the 
structures and represent the sound system in actual use. 
When a student can understand the stream of speech and can 
· achieve an understandable production of it as well as con-
trol the structural devices, then it can be said that he 
has learned the new language. 
9 
The place of English is obvious: 2 to provide the com-
munication (reading, writing, speaking, listening) necessary 
to the conduct of social activities, and to provide indirect 
(vicarious) experiences where direct experiences are impossible 
or undesirable. The pupils should be given experiences that 
have intrinsic value for him, now. But not all pupils are 
ready for the same experiences at the same time. Therefore, 
the material to be taught must be chosen to suit the various 
personalities and experiences of all the pupils. Since 
~ries, Charles,c., op. cit., p. 9. 
2Hatfield, Wilbur w., An Experience Curriculum in English, 
A Report of the Curriculum Commission of the National Council 
of Teachers of English, D. Appleton-Century Company, Inc., N.Y. 
1935, p. 244. 
10 
language is a cumulative learning, the steps of learning must 
be mastered by the students so that later they will not be-
come confused with a part or with parts which are not clearly 
unnerstood. This includes also such a thing as inflectional 
forms in sound. Inflection is a glide on a single syllable 
over two or more successive notes in the scale.l 
There are two direct inflections, the rising 
and the falling. The rising inflection indicates 
incomplete thought. The falling inflection ex2 
presses, emphasizes, or completes the thought. 
An example given to indicate the rising and falling in-
flections is taken from Dicken's "Christmas Carol." ,., 
Scrooge knew he was dead? (rising) 
~ 
Of course he did. (fruling) 
Good linguistic habits in the native language affect 
second language learning. Harold B. Dunkel5 says; 
The -person who is conscious of his native 
language and who uses it skillfully and carefully 
is likely to exhibit these same qualities in re-
gard to a foreign one and to learn it more suc-
cessfully. The student whose ideas of sentence. 
structures are vague or whose sentences are bad 
in his vernacular is not likely to improve with 
the additional handicap of a foreign tongue. 
The teacherrs own speech has a significant effect on the 
speech of the students; so the teacher should make a continuous 
lHatfield, Wilbur w., op. cit., p. 5. 
2 Raubicheck, Letitia, Estelle Davis and Adele Carll, 
op. cit., p. 255. · 
3nunkel, Harold B., Second Language Learning, University 
of Chicago, Ginn and Co., Boston, 1948, pp. 90T91. 
11 
effort to see that his own utterance provides an acceptable 
example for unconscious imitation. For this the student must 
be provided with experiences for speaking. One method is 
asking questions which require thoughtful answers. 
Giles Wilkenson Gray, 1 says, 
Frequent speaking experiences encouraged by 
the sympathetic attitude of the teacher, and con-
tinued through the school system, grade and high 
school, will go far toward tiding the pupil over 
the awkward years, when he often falls into care-
less and slovenly habits of speech. 
Habit formation is mainly a matter of repetition, prac-
tice, and experience with the act to be learned, but is 
achieved more economically when a person has clearly in mind 
what he is to learn and has a keen desire to form the habit. 
To change language habits is one of the most difficult 
tasks in education. To; make these changes profitable, an 
essential in teaching correct habits is, less emphasis on 
errors and more emphasis on interesting language activities. 
All habits must be in the service of some 
purpose, or goal or drive. The service the cor-
rect English usage can render is that of making 
one•s speech and writing more intelligible, more 
forceful, and more acceptable to others.2 
' 
In the teaching of correct usage the aim is habit forma-
tion, not knowledge of correct forms.3 
1 Gray, Giles Wilkenson, ·"Speech in Every Class," NEA 
Journal, December 1949, pp. 670-671. 
2 " Ibid., p. 10. 
3nunkel, Harold B., op. cit., p. 10. 
12 
1 Harold B. Dunkel says that, 
To have the student think in the foreign 
language he must form associations between the 
object and the various forms of the verbal 
symbol. Thus direct associations fuses the 
symbol with the thing in the actual knowledge 
of a second language. 
When a student can handle larger units in speaking and 
listening - as does the native - then he has mastered the 
language with something approaching the native•s ability. 
There are three steps to be followed in eliminating foreign 
2 
accent: 
Each sound must be heard and produced cor-
rectly at will, the principle and application 
of stress and the principle of strong and weak 
forms must be mastered, the general rules for 
English intonation must be mastered and their . 
application to specific situations practiced. 
Since the correct hearing of the sound is the funda-
mental basis for all speech training, exercises for ear 
training should be an important part of each lesson. 
Free speech is one of the prized possessions of the 
3 American people. Paul Witty and Lou La Brant express them-
selves as follows: 
There are many obstacles to free e.utchange 
of ideas and thoughts. Religious, economic, 
social, political and family backgrounds often 
lnunkel, Harold B., op. cit., p. 11. 
2 Ibid., p. 5. 
3witty, Paul and Lou La Brant, Teaching the People•s 
Language, Hind, Hayden and Edredge, Inc., N. Y., pp. l-33, 
1946. 
interfere. An understanding of language is of 
particular significance in a democracy. In 
order that a democratic form of government must 
function most effectively, it is necessary that 
every citizen be prepared to examine conflicting 
views presented by candihtes during election 
campaign and by organizations and legislators 
from time to time - dist ortion of meaning could 
succeed only with a populace which had not been 
taught to read, speak and listen critically. 
Many dialects are employed throughout the United 
States and the r e are many foreign accents with 
which the teacher must deal. School programs 
should respect these variations. The relatively 
high frequency of the use of dialect to suggest 
the ludicruous, the association of a foreign 
language with ignorance or stupidity, and ~lar 
practices reflect the need for more intelligent 
treatment of language variations. 
1 
Language teaching, says Adams, 
should contribute to the development of critical 
t hinkers, of socialized citizens, well integrated 
personalities and of individuals with a sense of 
value. 
13 
In this field of language, training must be given four 
phases: reading, writing, speaking and listening. The devel-
opment of each of these phases should be provided for in the 
school programs. Up to recent years special emphasis has 
been given to reading and writing. It is time to shift some 
of this emphasis to speaking and listening. 
Ever-y speaker needs a listener but he must be trained 
to listen. Thus the student should define his purposes in 
listening, devise ways of becoming more attentive and learn 
procedures by which he will become critical. For example, 
to understand oral directions, a high degree of listening 
1Adams, Harlem M., "Speech Activities in the Secondary 
Schools," English Journal, Vol. 35, p. 129, March 1946. 
is required: and there is great need or critical listening. 
Thus listening is important. 
1 Ruth G. Strickland expresses herselr on this point as 
rollows: 
In listening one must actively reach out 
ror what is orrered, must go rorth to meet it 
in a sense, and must read meaning into what is 
heard as well as gain meaning rrom it. 
2 Charles E. Irvin says that listening can be taught. 
This is based on a series or studies and experiments, with 
the outcome that the first stepping stone was set ror get-
ting more information concerning listening skill. 
To develop skill in reading and listening as in speak-
ing and writing a continuous program is needed. Relating 
14 
the teaching or these skills to the student's own experiences 
is of great value in developing genuine motivation. 
3 Margaret Teer says that building by ear 
can be done by having pupils know their 
purposes: by making certain that they them-
selves hear what they say or write, and that 
they are heard by their rellows: by making 
them know what they think and how they say 
it. 
She suggests reading to the students; they in turn will 
read back and later they will read to one another. The stu-
dents will also listen to one another as well as to themselves. 
lstrickland, Ruth G., The Language Arts in the Elementary 
School, D. C. Heath and Co., Boston, 1951, pp. 120-146. 
2rrvin Charles E., "Lend Me Your Ears," Chicago Schools 
Journal, Voi. 31, No.9-10, P• 265, May-June 1950. 
3Teer, Margaret, "Building Sentences Patterns by Ear," 
English Journal, Vol. 38, pp.l97-200, 1949. 
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Finally she recomme.nds drill to get the pro-per feel of adverbs, 
adjectives, pronouns or any other forms the students have been 
using incorrectly. 
The main objective of language instruction is to help pupils 
develop command of colloquial form of the spoken language. This 
includes the ability to speak the lang~age fluently, accurately 
and with an acceptable approximation of native pronunciation. It 
also implies that the student will have a practically perfect au-
ditory comprehension· of the language · as spoken by a native. 
Frederick B. Agard1 and his associates found that intensive 
drill was used by the Army to develop ability to speak the 
language being learned with fluency, accuracy and with accepta-
ble approximation of native pronunciation. The drills were 
given on various aspect~ of the language but special emphasis 
was placed on intonation. Gestures and facial expressions were 
used to help carry over the intonation patterns. Another set of 
drill used was a series of exercises on pronunciation and mem-
orization of phrases. After much drill, improvisation took the 
place of memorization. 
In the ArmU- this proved quite an effective method of teach-
ing a new language. However, motivation was extremely strong 
and circumstances were unusual. 
Margaret Painter says, 2 
1Agard,Frederick B., A Survey of Language Classes in the 
Arw~ Specialized Training Program, A Report of a Special Commit-
tee, Prepared for the Commission on Trends In Education of the 
Modern Language Associat$d Of America, The Taittle, Morehouse 
and Taylor Company, New Haven, Conn., pp. 13-17 1944 
2Painter, Margaret, "oral Emphasis in the English Class," 
English Journal, Vol. 36, p. 348, September 1947. 
It is by oral work that the enrichment 
of the individual as such and as a conscien-
tious citizen is built. 
1 Charles Irvin indicates that 
The first step in teaching oral communi-
cation is tot each the student the functions 
of oral communication. 
2 Bess Sondel on the other hand, indicates that in the 
teaching of oral communication the approach should be 
through logical and semantic analysis. 
3 . 
Guy L. Bond believes there are certain guiding prin-
ciples to make the meanings of the words clear, vivid and 
real. A goal must be had, but for reaching this goal new 
materials of learning must be acquired which at the same 
16 
time must be related to the experiences of the learner. The 
new materials or new words must not be too many and these 
must be used many times and in as different aspects as it is 
possible so that the correct meanings are acquired. 
4 . He also makes the following statement: 
There can be no question that all teachers 
ar e concerned with the development of clear, 
vivid meaning of words. This is true no matter 
at what level we teach or in what subject we are 
primarily interested. Each field of human en-
deavor has developed its own specialized vocab-
ulary ••• One of the many concerns of the teacher 
1Irvin, Charles E.,"Technique for Teaching Speech in 
a Communication Course," Chicago Schools Journal; Vol. 31, 
No. 2, p. 82, October 1949. 
2sondel, Bess, "Speech and Every Teacher," Chicago 
Schools Journal, Vol. 31, No. 5-6, pp.l64-66, JanyFeb. 1950. 
3Bond, Guy L., "How Clear, Vivid Meanings ;Are Acquired 
and Implications for Improving English in the Content Fields, " 
Supplementary Education Monograph, University of Chicago, No. 
6, pp.l69-l96, 1946 . 
4 Ibid., p. 19. 
is to make permanent the vocabulary which is per-
tinent in any particular subject matter. In order 
for such learning to become permanent, they must 
be understood. The meanings of words are not re-
tained if theyare merely memorized. They must be 
full of clear, vivid reality to become part of the 
useful concepts of a person. 
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No matter what kinds of materials are used the teacher 
must have his goal clear in mind. Then he must devise, con-
struct or select pertinent instructional materials. Unless 
the teacher knows the needs, the desires, the weaknesses of 
his students, he cannot hope to adapt course content, class-
room procedures, or practice materials for their needs. 1 
The most authentic criterion of the teacherrs 
skill is ability to acquire this necessary informa-
tion and to apply it to teaching. 
This often implies classroom discussion with additional 
questions raised and answered. 
By using actual exercises the grasp of simple word order 
in English is attained. New words, new ideas are added to 
the previous ones for acquiring more and more knowledge. This 
knowledge can be kept at first to 200 words; but more will be 
picked up through social contact, by reading and by listening 
to others as they speak. 
2 Donald Durell and Helen Sullivan claim there are two 
types of vocabulary; one that absorbs and another which ex-
presses ideas. The vocabularies that absorb ideas are those 
1 Ibid., p. 10. 
2nurell, Donald and Sullivan, Helen, "Vocabulary Instruc-
tion in the Intermediate Grades," Elementary English Reivew, 
Vol. 15, p. 138-1.45, April 1938. 
o~ reading and the ones which express ideas are those of 
speaking and writing . 
The symbol selection in which a speaker 
or writer must engag e is a very different task 
from that involved in the development of a 
reading vocabulary. In language, one must 
learn spoken and written symbols and ~ust se-
lect from among the thousands at his disposal 
the one which will best present his meaning 
to a given listener or reader. The difference 
between the vocabulary problem in language and 
that in reading means that the former cannot 
be solved by any amount of development of 
'Reading ' vocabulary.l 
Thus from every point of view language should help the 
student in his growth of personality and in his social ad-
justments. His needs such as social behaviour, knowledge 
of his surroundings, understanding of other person's ideas 
and beliefs, should be satisfied. Now, this can be done 
partly through conversation, discussion and informative 
18 
and creative writing. For this there are several media which 
can be used outside the classroom. These are radio, tele-
vision, movies, theatrical plays, magazines and newspapers. 
It mu-st be kept in mind that even though these media 
are both for enjoyment and for information on public matters, 
only the best must be selected or otherwise their benefit will be 
lost because p ropaganda, biased opinions and such are given, and 
students must learn to discriminate the value of these. Thus 
language is used to develop ability to ori ginate, transfer, and 
receive and evaluate ideas and feeling s. Therefore, lively 
1 Ibid • , p. 19. 
interest should be awakened in the students, for that same 
interest will retain the knowledge that has been already 
acquired. Interest will be more profitable to the students 
in the end. A language is much more than the words them-
selves and communication demands the use of several types 
of meaning in addition to that which can be expressed by 
dictionary definitions. 
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Aural-oral command is more difficult of attainment than 
is reading skill, but by devoting a larger portion of the stu-
dent's time to language work and by expleiting mechanical aids 
and other new resources this handicap can be overcome. The 
student's oral-aural ability can be developed to a p·oint of 
increasing return~ comparable to that he carr attain in reading. 
Students can be better motivated to study a language if that 
involves speaking it rather than reading it since the best 
approach to language is made through the ear and tongue. 
CHAPTER III 
LESSONS FOR DEVELOPING SKILL IN 
SPEAKING AND LISTENING 
20 
/ ~ 
A WORD TO THE TEACHER 
Thinking has been described as the behaviour or a person 
in which both emotional and intellectual factors are fused. 
It is known that a person learns best when that which he is 
learning has meaning ~or him. 
You, the English teacher, should therefore acquaint the 
students with their .environment, should find new interests 
as well as enlarge the already existing ones, should enlarge 
the studentsr cultural background and draw upon their knowledge, 
skills, beliefs and emotions. 
Learning from lectures, radio, moves, and discussions 
rests precisely upon the ability to listen intently, to absorb 
and recall accurately. 
Lessons 1 - 25 
Outline of Lessons 
Developing Skill in Listening 
Pretest on Sounds 
Lessons 1 - 5 Ear Training 
1. Identification or sounds - scratch, screech, 
crack, clatter, clang 
2. Identification of sounds 
-
chime, tinkle, chug, 
wail, howl 
3. Identification of sounds 
-
tap, buzz, drone, 
rumble, thud 
4. Identification of sounds 
-
rustle, sizzle, crunch, 
rasp, gurgle, 
5. Review of all the above sounds 
21 
\J 
6. Use of a in various combination, bat, fan, map 
.. 
7. use of' a in various combination, father, heart, far 
8. use of 1\ in various combinations, bear, pair, a care 
9. of - in use a various combinations, table, chair, obey 
10. use of 
..., 
in e various combina tions, any, men, leopard 
11. use of e in various combinations, beach, cheese, 
peas 
'>I 
12. use of i in various comb in at ions, been, bit, women 
13. use of - in various combinations, bonus, boat, 0 sew 
14. use of " o in various combinations, cough, stall, 
water 
""' 15. use of 00 in var ious combinations, book, pull, pursue 
16. Use of 00 in various combinations, food, grew, tomb 
""' 17. use of u in various combinations, cup, flood, .son 
18. use of &.. in various combinations, buy, eye, height 
19. use of oi in various combinations, boy, oil, soil 
20. use of ou in various combinations, brow, tower, 
house 
21. Use of t and d in various combinations, table, 
bottom, pit door, ladder, pad 
22. use of p andb in various combinations, pen, copper, 
cup bed, cable, cab 
23. 
-
29. Personal pronouns 
Pretest on personal pronouns 
23. Use of pronoun he 
24. Use of pronouns they, he, she 





Use of pronoun she 
use of pronouns my, your 
lise of pronouns my, your, his, her 
use of pronouns your, yours, my, mine 
Test on above pronouns 
Key to the test 
Pretest on descriptive words 
30. Use of descriptive words, adjectives,relating 
to persons' features, face, eyes, ears, hair, 
nose, etc. 
31. Use of descriptive words, adjectives, r elating 
to persons• forms, arms, shoulders, torse, legs 
32. Use of descriptive words, adjectives, relating 
to general appearance and dress. 
Test on descriptive words 
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PREI'EST AND INTEREST INVENTORY . 
ORAL 
Identify the sound that you have heard. (The teacher 
will make the so~ds by use of records or tricks but the stu-
dents must not see him while he is making them. 
Sounds produced: 
1. Pebbles shaken in a box. 
2. Stroke~ a ruler against a table. 
3. Table hit flat with a book. 
4. Strike the tip of the finger nails fast and 
successively on a flat surface. 
5. Stamp foot on the floor. 
6 • . Close a book with a snap. 
7. Tear a piece of paper. 
8. Crumple a piece of paper. 
9. Move several pencils together across the top 
of a table. 
10. Rub shoes on floor. 
Check: The teacher will check the number of students who 
answered right each one of the above. Also tho se who an-
swered wrong each one of the above. For those students who 
cannot identify these obvious differences in sounds, they 
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will get further preliminary ear training they need before 
they are able to hear and reproduce language sounds accurately. 
The purpose of this check is to find out how accurately 
the students listen and how accurately they can distinguish 
between . different sounds. 
This information is an indication of how well they 
will hear or distinguish the finer differences in vowel 
and consonant sounds. 
TO THE TEACHER 
Initial free oral discussions plus written interest 
inventories should give valuable clues about the student•s 
general information, background, and personal experiences. 
This knowledge should help you in building the needed back-
ground providing lively language opportunities. 
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You must try to know your students as individuals, their 
likes, dislikes, environment, skills, ideals and ambitions. 
In fact, everything that can be used for promoting interest. 
Here is one suggestion which you could use both for their 
benefit and yours. Give them a mimeograph page where the 
following information is asked from them. 
NAME • • • • • • • • • • • • • • • • • GRADE • • • AGE • • • 
HOW DO YOU LIKE TO SPEND YOUR FREE TIME?. . . . . . . . . 
. . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . 






·• . . . 
. . . . 
• <II • • 
• • • • 
. . . . . 
. . . 
Moderately Little 
. . . . . . . . 
• • • • • • • • 
. . . . • • • • 
• • • • • • • • 
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Greater Moderately Little 
Sports • • • • • • 
Travel • • • • • • • • • 
Books • • • • • • • • • 
Music • • • • • 
Machinery • • • • • • • • • 
Automobiles • • • • • • • • • 
Careers • • • •. • • 
outdoor Activities • • • 
Other Interests • • • • • 
• • • • • • • • • • • • 
Yes No 
Do you enjoy talkl.ng to others? • • • • • 
Do you like to sing? • • • • 
Do you like to listen to others speak? • • • 
WHAT DO YOU LIKE TO LISTEN TO ON THE RADIO? 
Greater Moderately Little 
Music • • • • • • 
Speeches • • . . • 
Discussions • • • • • • • 
News • • • • • • 
Sports • • • • • • • 
Stories • • • • • • • 
Adventure • • • • • Historical • • • • • • • 
Romantic • • • 
Humorous • • • • 
Tragic • • • • • 
.. 
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Other types of programs? • • • 
• • • • 
DO YOU LIKE MOVIES? I F so, WHICH KIND? 
Ed venture • • 
Love • • 
Mystery • • • 
News • • • 
Comedies • • • • 
Musical • • • 
western • • • • 
Scientific • • • • 
Cartoons • • • 
Educational • • 
DO YOU LIKE TO READ? IF so, WHICH KIND OF BOOKS? 
Greater Moderately Little 
Adventure • • • • • • • • • 
Love • • • • • • • 
Mystery • • • • • • • • • 
Drama • • • • • • • • • 
western • • • • • • 
Machinery • • • • • • • • • 
Biography • • • • • • • • • • 
Travel • • • • • • 
Music • • • • • • • • 
Other Kinds: 
• • • • • • • • 
• • • • • 
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WHICH KINDS OF MAGAZINES DO YOU LIKE TO READ? 
Greater Moderately Little 
Popular Mechanics • • • • • • • 
Love • • • • • • • • 
Adventure • • • • • • 
western • • • • • • • 
Mystery • • • • • • • • • • 
Weird Stories • • • • • • • 
Travel • • • • • 
Other Kinds: 
• • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • 
WHI CH SECTION OF THE NEWSPAPER DO YOU LIKE TO READ? 
Greater Moderately Little 
Comics • • • • • • • 
Editorials • • • • • • • • • 
Financial • • • • • • 
Foreign News • • • • • 
Port • • • • • • • 
Radio • • • • • • 
Society • • • • • 
Serial • • • 
Sports • • • • • • 
Theatre • • • • • 
Women • • • • • 
Any other section? 
• • • • • • • • 
• • • • • • 
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Use the above information to the best of your ability. 
Direct questions to the students which will build their feel-
ing of security. 
LESSONS 1 - 5 
1. Identification of sounds 
EAR TRAINING 
scratch, screech, crack, clatter, clang 
2. Identification of sounds 
chime, tinkle, chug, wail, howl 
3. Identification of sounds 
tap, buzz, drone, rumble, thud 
4. Identification of sounds 
rustle, sizzle, crunch, rasp, gurgle 
5. Review of all the. above sounds 
LESSON ONE 
GENERAL AIM 
To help the pupil develop the skill of listening. 
SPEC.IFIC AIMS 
To help the students listen to the following sounds 
and identify their sources: scratch, writing with a pen; 
screech, a car applying the brakes suddenly; crack, snap 
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of a whip; clatter, noisy talk; clang, sound of any metal 
when struck with a heavy stiek. Students are to listen to 
these sounds and their sources, retain the association be-
tween the two and reproduce these sounds as heard. Each one 
of the above words has at least one definite sound. 
TO THE TEACHER 
Almost every moment of your waking life is in part de-
pendent upon listening. Listening is nearly as important as 
seeing. Listening to identify different sounds is important 
ear-training for students learning to speak a foreign language. 
PLANNING THE LESSON 
Write the words on the board. The sounds and their sources 
will be played by records. If the teacher can reproduce them 
he should do it from the back of the room so that the students 
do not see the source of the sounds. Make each sound individ-
ually. pause. Give the students time to recognize the sound. 
Ask for the identity of the sound and the image it creates. 
Play back or repeat the sound as many times as it is necessary 
following the same procedure. When the students have identi-
fied the sound ask them to give oral sentences using the sound 
• 
and its source. 
EXAMPLE 
The hen is scratching the ground for worms. A student 
will write the sentences on the board. These are to be dis-
cussed until the sound and source are firmly established in 
the students• minds. After the sounds have been identified, 
show pictures to the class in which the source of the sound 
is shown or interpreted. The student will reproduce the 
sound suggested by each picture as it is shown. other il-
lustrations to be used: 
(A picture of a hand writing with a pen.) 
pen (source) causes sound scratch 
(A picture of a car applying brakes so as not to 
run over a child) 





To help the pupil develop the skill of listening. 
SPECIFIC AIMS 
To help the students listen to the following sounds 
and identify their sources: chime, striking of a bell; 
tinkle, striking lightly a piece of metal; chug, a train 
starting to move; wail , a cry of a baby; howl, a cry of a 
dog. Students a r e to listen to these sounds and their 
sources, retain the association between the two and reproduce 
these sounds as heard. Each one of the above words has at 
least one, .definite sound. 
PLANNING THE LESSON 
Write the words on the board. The sounds and their 
sources will be played by records. If the teacher can re-
produce them he should do it from the back of the room, so 
that the students do not see the source of the sound. Make 
each sound individually. Pause. Give the students time to 
recognize the sound. Ask for the identity of the sound and 
the image it creates. Play back or repeat the sound as many 
times as it is necessary following the same procedure. When 
the students have identified the sound ask them to give oral 
sentences using the sound and its source. 
EXAMPLE 
The dporbell chimes woke me from sleep. 
A student will copy the sentences on the board. These 
ar e to be discussed until the sound and source are established 
32 
in the students' minds. After the sounds have been identi-
fied, show pictures to the class in which the source of the 
sound is shown or interpreted. The students will reproduce 
the sound suggested by each picture as it is shown to them. 
(A picture of doorbell chimes rung by a girl) 
doorbell (source) causes chimes 
(Picture of a child hitting metal tubes with a stick) 




To help the pupil develop the skill of listening 
SPECIFIC AIMS 
To help the students listen to the following sounds 
and identify their sources: tap, light stroke of hand or 
foot on wood; buzz, humming of a bee; drone, sound of a 
plane or boat; rumble, a thunder; thud, heavy object falling 
on floor. Students are to listen to these sounds and their 
sources, retain the association between the two and reproduce 
these sounds as heard. Each one of the above words has at 
least one definite sound. 
PLANNING THE LESSON 
Write the words on the board. The sounds and their 
sources will be played by records. If the teacher can re-
produce them he should do it from the back of the room so 
that the students do not see the source of the sound. Make 
each sound individually. Pause. Give the students time to 
recognize the sound. Ask for the identity of the sound and 
the image it creates. Play back or repeat the sound as many 
times as it is necessary following the same procedure. When 
the students have identified the sound ask them to give the 
sound and its source. 
EXAMPLE 
The boy tapped at his mother's window. 
A student will copy the sentences on the board. These 
are:- to be discussed until the sound and source are firmly 
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established in the students' minds. After the sounds have 
been identified, show pictures to the class in which the 
source or the sound is shown or interpreted. The students 
will reproduce the sound suggested by each picture as it is 
shown to them. Other illustrations to be used: 
(A picture or a man doing tap dancing) 
man (tapping feet on floor) causes tap 
(Picture or a bee flying from one flower to another) 
bee (flying source) causes buzz 
LESSON FOUR 
GENERAL AIM 
To help the pupil develop the skill of listening 
SPECIFIC AIMS 
To help the students listen to the following sounds 
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and identify their sources: rustle, sound of paper blown by 
the wind- or breeze, or of dry leaves blown by the wind; 
sizzle, frying in fat; crunch, walking on gravel or eating 
hard caramel or brittle; rasp, sandpaper against wood; gurgle, 
water coming out of a bottle. Students are to listen to 
these sounds and their sources, retain the association be-
tween the two and reproduce these sounds as heard. Each one 
of the above words has at least one definite sound. 
PLANNING THE LESSON 
Write the words on the board. The sounds and their 
sources will be played by records. If the teacher can re-
produce them he should do it from the back of the room so 
that the students do not see the source of the sound. Make 
each sound individually. pause. Give the students time to 
recognize the sound. Ask for the identity of the sound and 
the image it creates. Play back or repeat the sound as many 
times as it is necessary following the same procedure. When 
the students have identified the sound ask them to give oral 
sentences using the sound and its source. 
EXAMPLE 
The dry leaves rustle along the path as the wind plays 
with them. 
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A student will copy the sentences on the board. These 
are to be discussed until the sound and source are firmly es-
tablished in the students' minds. After the sounds have been 
identified, show pictures to the class in which the source 
of the sound is shown or interpreted. The students will re-
produce the sound suggested by each picture as it is shown 
to them. Other illustrations to be used: 
{Picture of dry leaves in a whirlpool of wind) 
leaves (source, moving rapidly) cause rustle 
(Picture of nut brittle candy bar being eaten by a boy) 
boy (source, biting and chewing candy) causes crunch 
LESSON FIVE 
GENERAL AIM 
To help the _pupil develop and improve the skill of 
listening. 
SPECIFIC AIM 
Review of words covered in the previous lessons. 
TO THE TEACHER 
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Pictures provide the most easily available type of 
visual material. Make a collection of advertisements and 
illustrations from back issues of magazines such as Life, 
Look, Ladies Home Journal, American Home, National Geo-
graphic, or any others. To make handling of this material 
easier, paste the pictures on sheets of cardboard. In this 
latter form you provide opportunity for the stUdents to use 
for practice the pictures, individually or in groups. 
PLANNING THE LESSON 
Show pictures to the class where the sources of the 
sounds are illustrated. Such sources as: cats (scratch), 
dishes {clatter), train (chug), tap dancing men (tap), bee 
(buzz), etc. 
EXAMPLE 
(A picture of a cat scratching a piece of furniture) 
cat (source) causes scratch 
(Picture of a train chugging along a wide plain with 
smoke puffs blowing) 
train (source) causes chug 
Divide the class lnto two or more groups. Have the words 
covered during the previous lessons written on the board. 
The first group will give to the second group, one at a 
time, the words on the board. The second group will use 
these words in oral sentences which illustrate what they 
mean. Turns will be taken by the students in both groups, 
both in saying the word and in answering, using the word 
in a sentence to show the meaning and to illustrate the 
sound. 
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After this oral activity is ended the groups should be 
reversed so that the first group will do what the second 
group did and vice-versa. 
By now most of the students will have developed to a 
certain extent the ability to listen with discrimination and 
to retain this skill. This does not mean that no further 
work will be done; that is far from the truth, but the basic 
ear training has been given which will be developed as the 
classes continue. Those pupils who are not able to identify 
and reproduce these sounds accurately will be given further 
ear training. 
LESSONS 6 - 22 VOWEL AND CONSONANT SOUNDS AND THEIR 
USE OR PRACTICE IN THE COLLOQUIAL FORM OF 
LANGUAGE 
...J 
6. Use of a in various combinations 
bat, fan, map 
.. 
7. Use of a in various combinations 
father, heart, far 
" 8. Use of a in various combinations 
bear, pain, care 
-9. use of a in various combinations 
table, chair, obey 
v 
10. use of e in various combinations 
any, men, leopard 
11. Use of e in various combinations 
beach, cheese, peas 
..... 
12. use of i in various combinations 
been, hit, women 
13. use of 0 in various combinations 
bonus, boat, sew 
" 14. use of 0 in various combinations 
cough, stall, water 
15. use of -00 in various combinations 
book, pull, pursue 
16. Use of 00 in various combinations 
food, grew, tomb 
'-"" 
17. use of u in various combinations 
cup, flood, son 
18. use of i in various combinations 
buy, eye, height 
19. Use of oi in various combinations 
boy, oil, soil 
20. Use of ou in various combinations 
brow, tower, house 
21. use of t and d in various combinations 
Initial Medial Final 
t table bottom pet 
d door ladder pad 
22. Use of p and b in various combinations 
Initial Medial Final 
p pen copper cup 
b bed cable cab 
LESSON SIX 
GENERAL AIM 
To help the pupil improve the skill of listening 
SPECIFIC AIM 
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To develop the ability to reproduce a definite sound, 
in this case a C..J in its various combination in words, 
phrases and sentences. 
TO THE TEACHER 
For the follo~ng lessons have a series of records 
ready for use. These records will give the correct pro-
nunciation of the various vowels, first in isolation, then 
in a word. Much later these words will be used in short 
sentences giving the correct inflections as well as the cor-
rect sound of the vowel. If the teacher can do it himself 
so much the better. But in order not to give inaccurate 
models to be imitated here, it may be best to use an abso-
lutely correct recording unless the teacher•s own English 
pronunciation is completely accurate. 
Assemble pictures of objects which illustrate the words 
that follow, such as badge, bag, bank, bat, cab, so that the 
students may get both the visual and auditory concepts. 
PLANNING THE LESSON 
Play a record or otherwise produce the sound a (lt!] • 
Pause. During the pause the students will imitate the 
sound just heard. Repeat this sound several times so that the 
students will reproduce the same sound accurately. When the 
sound has been mastered to a degree by the students give a 
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word which has that sound. 
EXAMPLE 
a [~)bank 
Now give both the sound and the word. Pause. Now the 
students will repeat both until they can say them well. 
This kind of oral exercise can be practiced either as a 
class, or in small groups or individually. Make use of 
pictures or slides or write on the board so that visual per-
ception of the sound is attained. 
The following words in which a[~] is found are to be 
used in the above pattern. More words are to be added. 
After the sound a[lt] has been mastered for oral practice, 
the students will give original phrases or short sentences 
















B Hearing and reproducing the inflection in sentences 
in cumulative practice. 
Records will be used to give the correct inflection. 
The students will learn the principles of English intonation 
with examples. 
1. The first principle is that completed statements or 
commands end in a downward glide of the voice on the last 
stressed syllable. 
Example : come here • ' 
2. The second principle is that incomplete thoughts 
and questions which may be answered by yes or~, end with 
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with an upward glide on the last accented syllable • 
Example: Who is it? • 
. ~ 
3. The third principle is that the rirst stressed 
syllable or the breath group is the highest in pitch, and .is 
called the head of the group. The unstressed syllables which 
precede the head, and the unaccented syllables which may end 
the intonation group, are all written in a row either imme-
diately above or directly below the measuring line • 
• Example: The last day or school. 
• 
• • 
' Sentence patterns to be used. 
Sound a [lt..j 
(Show a picture of the outside or entrance to a 
bank building) 
This is the bank in the town , • • • 
. . ' 
• • Mr. Perez and his daughter went to the bank. , • •• • 
They went to a window in the bank. . , 
. ·- ... ~ 
They put some money in the bank. & • . ..... ~ 
The record plays a sentence at a time. A pause rollows. 
The students will reproduce the inflection of the sentence 
during the pause. Repeat as many times as it is necessary. 
The students will make up their own sentences. These will 
be given orally, with the correet intonation, in class. 
The record will play a rhyme 
Example: This is the eat 
That killed the rat 
~ lay in the house 
That Jack built 
.. ' 
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The record plays one line at a time. A pause follows. 
The students will reproduce the inflection of the line dur-
ing this pause. When all the lines have been covered the 
rhyme is given as a whole. A pause follows. The students 
will reproduce the inflections of the rhyme as heard. This 
kind of exercise can be done as a class, in small groups or 
as individuals. 
C Increase vocabulary of those words which have the sound 
The Mysterious Cat1 
I saw a proud mysterious ~, 
I saw a proud mysterious cat, 
Too proud to catch a mouse or rat. 
But catnip she would eat and purr, 
But catnip she would eat and purr, 
And goldfish she did much prefer. 
I saw a cat - 'twas but a dream, 
I saw a cat - rtwas but a dream, 
Who scorned the slave who brought her cream. 
unless the slave were dressed in style, 
unless the slave were dressed in style, 
And knelt before her all the while. 
lRasmussen, Carrie, Choral Speaking for Speech Improve-
ment, Expression Company Publishers, Boston, l939. 
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Did you ever hear oi' a thing like that? 
Did you ever hear oi' a thing like that? 
Oh, what a proud, myste~ious cat. 
Other rhymes which give the sound afjt] are: 
1 Animal Crackers - Christopher Morley, 
2 
Little Tiger Cat - Annette Wynne, 
The Calico Cat3 - Edward Lear, 
4 Pussy Cat, Pussy Cat - Mother Goose. 
These rhymes are to be read from mimeegraphed sheets 
handed to the students. The same rhyme will be given in a 
record so pupil will hear the pronunciation oi' all words and 
can identify those with the sound a j[l£~. Afterward they 
will reproduce those sounds orally in class. For the rhythm 
the students will follow the recording at the same time it 
is playing. 
The students will be asked also to make up original 
oral sentences. Afterward they may make original jingles or 
rhymes in which the sound a(~J is i'ound. These sentences or 
jingles or rhymes will be given orally in class. 
lBarrows, Marjorie, Two Hundred Best Poems i'or Boys and 
Girls, Whitman Publishing Co., Racine, Wisconsin, l938, p. 102. 
2rbid., p. 21. 
3Ibid., p. 21. 
4Mickens, Charles William and Louise Robinson, Mother 
Goose, Silver Burdett & Co., N. Y., 1911, p. 73. 
LESSON SEVEN 
GENERAL AIM 
To help the pupil improve the skill of listening 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
in this case ~·~]in its various combinations in words, 
phrases and sentences. 
PLANNING THE LESSON 
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play a record or otherwise produce the sound ';J[a,J. 
pause. During this pause the students will imitate the sound 
just heard. Repeat this sound several times so that the stu-
dent will reproduce the same sound accurately. When the sound 
has been mastered to a degree by the students, give a word 
which has that sound. 
EXAMPLE ·~ ~o,J father 
Now give both the sound and the word. Pause. Now the 
students will repeat both until they can say them well. 
This kind of oral exercise can be practiced either as a 
class, in small groups, or individually. Make use of pictures 
or slides or write on the board so that visual perception of 
the sound is attained. The following words in which ~a ~J 
is found are to be used in the above pattern. More words are 
to be added. After the sound ~~)has been mastered for oral 
practice, the students will give original phrases or short 
sentences in which the sound ~ r~ is used. 
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•• ~· A Sound a 
f'ather architect f'arm gardenia 
arbiter Argentine f'armer garland 
arc article garage harbor 
arch chart garbage heart 
archer f'ar garden parlor 
B Hearing and reproducing the inf'lections in sentences 
first and then in rhymes in cumulative practice. Records 
will be used to give the correct inf'lection. First the 
students will be given a review of the principles of English 
intonation. 
Sentence patterns to be used: 
•• Sound a 
(Show a picture of a farm) 
. . ~ 
The f'arms in America give boys and girls good food. • •• ••·• • •' 
Stories of f'arms are in their school books. 
• • • .. . .. .. . , 
.. · ..
.. .. . .. . 
There are some pictures of these f'arms in the school books. 
. .. The fathers and mothers of these boys and girls are happy•••· •• ~ 
• • to have their sons and daughters go to the farms. , ••• • •• , , 
Proceed as in previous lesson. 
The students .will make up their · own sentences. These 
will be given orally, with the correct intonation, in class. 
The record will play the following rhyme 
1 Baa, baa, black sheep 
Have you any wool? 
Yes, sir, yes, sir, three bags full. 
one for my master, one for my dame, 
And one for the little boy 
That lives in the lane. 
lMiekens, Mother Goose, op. cit., p. 21. 
Each line is given individually first, by the record. 
Pause. The students reproduce the inflection given. This 
is repeated until all the lines have been covered. Then 
the whole shyme is . given at a time and the students will re-
peat it exactly the same as in the record. 






1 We Thank Thee 
mother-love and father care, 
brothers strong and sisters fair, 
love at home and here each day, 
guidance lest we go astray, 
Father in Heaven, we Thank Thee. 
For this new morning with its light, 
For rest and shelter of the night, 
For health and food, for love and friends, 
For everything his goodness sends, 
Father in Heaven, we Thank Thee. 
For blue of stream and blue of sky 
For pleasant shade of branches high 
For fragrant air and cooling breeze, 
For beauty of the blooming trees, 
Father in Heaven, we Thank Thee. 
unknown 
Other rhymes which give the sound ',i [01-] are: 
!Rasmussen, Carrie, op. cit., p. 58. 
4!1 
1 
Baa, Baa, Black, Sheep, Mother Goose; Cobbler, 
2 3 Cobbler, Mend My Shoe, · Mother Goose; Farewell to the Farm, 
4 
R. L. Stevenson; A Fairy Went A-Marketing, Rose Fyleman. 
These rhymes are to be read from mimeographed sheets 
handed to the students. The same rhyme will be giyen in a 
record sot hey will hear the pronunciation· of all words and 
. . .. 
can identify those words with the sound a [o..] • A.fter-
wards they will reproduce those sounds orally in class at 
the same time it is playing. 
The students will also be asked to give original oral 
sentences. A.fterwards they may make original jingles or 
'. 
. [Q.,] is .found. These sentences, rhymes in which the sound a 
jingles or rhymes will be given orally in class. 
lMother Goose, p. 21. 
2Ibid., p. 24. 
3Barrows, op. cit., p. 51. 
- 4 Ibid • , p • 31. 




To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
in this case ~ [£] in its various combinations in words, 
phrases and sentences. 
PLANNING THE LESSON 
Play a record or otherwise produce the sound~ [E] • 
pause. During the pause the students will imitate the sound 
48 
just heard. Repeat this sound several times so that the stu-
dent will reproduce the same sound accurately. When the sound 
has been mastered to a degree by the students, give a word 
which has that sound. 
EXAMPLE: 1 [e.] bear 
Now give both the sound and the word. Pause. Now the 
students will repeat both until they can say them well. 
This kindof oral exercise can be practiced either as a 
class, in small groups or individually. Make use of pictures, 
slides or write on the board so that visual perception of, the 
sound is attained. The following words in which~[£] is 
found are to be used in the above pattern. More words are 
be added. After the sound ~[t] has been mastered for oral 
practice, the students will give original phrases or short 
sentences in which the sonnd ~ J¥-J is used. 
to 
A. Sound 1\ a 
bear fare pear tear 
care hair prairie their 
chair hare prayer there 
dare lair rare wear 
fair pair swear 
B. Hearing and reproducing inflections in sentences first 
and then in rhymes in cumulative practice. Records will 
used to give the correct inflection. Review briefly the 
principles of intonation. Sentence patterns to be used: 
• • The woman put the gloves on the chair. • ••• 
be 
49 
• • • 
The woman fixed her hair before picking up the gloves • • .. • • • • • • 
from the chair. • • -' 
• 
The man put his bag on the chair. . . ..  . . . ' 
He left his bag there until the train arrived • 
• • 
. . .. ' • • • 
The students will make up their own sentences. These 
will be given orally, with the correct intonation, in class. 
Then have the ree.ord play the following rhyme: 
1 I had a little nut-tree 
Nothing did it ~' 
But a silver nutmeg, 
And a golden pear. 
2 Little dog, little dog, 
What do you there? 
lMother Gooae, p. 23. 
2 Ibid., p. 101. 
I • 
Rest me my lady 
Under the chair. 
Follow the same procedures as in the previous lessons. 
c. Increase vocabulary of th~e words which have the sound 
of ~ fc,lj:] 
Gypsies l 
Last night the gypsies came -
Nobody knows from where 
Where the.yt ve gone nobody knows 
And nobody seems to eare1 
Between the trees on the old swamp road 
I saw them round their fire 
Tattered children and dogs that barked 
As the flames leapt higher and higher; 
There were black-eyed girls in scarlet shawls 
Old folks wrinkled with years, 
Men with handkerchiefs around their throats, 
And silver loops in their ears. 
Ragged and red like maple leaves 
When frost comes in the fall, 
The gypsies S;ayed but a single night; 
In the morning gone ~ all -
Never a shaggy gypsy dog, 
Never a gypsy child: 
only a burnt out gypsy fire 
lRasmussen, op. cit., p. 65. 
50 
Where danced that band so wild. 
All gone and away, 
Who knows where? 
only the wind that sweeps 
Maple branches bare. 
Rachel Field 
A 
Another rhyme with the sound a [E] is There was a 
Little Green House1 • 
These rhymes are to be read from mimeographed sheets 
handed to the students. Use the recordings following the 
previous procedures for the preceeding lessons. 
51 
The students will also be asked to give original oral 
sentences. Aft~r wards they will make original jingles or 
rhymes in which the sound ~ ~] is found. These sentences, 
jingles or rhymes will be given orally in class. 
lMother Goose, op. cit., p. 37. 
LESSON NINE 
GENERAL AIM 
To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
in this case a ~~ , [e;7 in its various combinations, in 
words, phrases and sentences. 
PLANNING THE LESSON 
Play a record or otherwise produce the sound a 
52 
Pause. During this pause the students will imitate the sound 
just heard. Repeat this sound several times so that the stu-
dent will reproduce the same sound accurately. When the sound 
has been mastered to a degree by the students give a word which 
has that sound. 
EXAMPLE: a ~J , (e] table 
Now give both the sound and the word. Pause . Now the 
students will repeat both until they can say them well. 
This kind of oral exercise can be practiced either as a 
class, in small groups or individually. Make use of pictures, 
slides or write on the board so that visual perception of the 
sound is attained. The following words in which a [:er~~ ~] 
is found are to be used in the above pattern. More words are 
to be added. 
After the sound"'; [j%], [e.J has been mastered for oral prac-
tice, the students will give original phrases or short sentences 
in which the sound a f!r.]_, [tJ is used. 
A. Sound. a [ezJ.)_ (e] 
are chair pray table 
able day rain take 
ate head ray veil 
aware obey safe way 
bacon pay steak 
B. Hearing and reproducing the inflection in sentences 
first and then in rhymes in cumulative practice. Records 
will be used to give the correct inflection. Sentence 
patterns to be used. Sound a f_e.z~ /J] 
(Picture of passengers and conductor collecting 
tickets in a train) 
• 
A man and a woman are on a train. • 
, 
• 
... .. . . 
53 
. .. . 
The woman gives her ticket to the man on the train •• ~ •• • • • ••' 
The man on the train gets a ticket from the woman. • •• • • 
• • The man puts the mail bag on the train. • •• • •• ' 
Proceed as in previous lessons. The students will make 
. .. 
....... ' 
up their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have the record play the following rhyme: 
1 pat-a-cake, pat-a-cake, ~akerts manl 
Bake me a cookie as fast as you can, 
Roll it and pat it and mark it with "B" _ 
And put it in the oven for baby and me. 
1Pat-a-Cake, Pat-a-Cake, Mother Goose, p. 62. 
54 
Follow procedure o~ the preceeding lessons. 
C. Increase vocabulary of those words which haue the 
sound a [.er].) f.erJ. 
The Moon•s the North Wind•s Cooky1 
The moon's the north wind•s cooky 
He bites it day by daz, 
Until there's a rim of scraps 
That crumble all away. 
The south wind is a baker 
He kneads clouds in his den 
And bakes a crisp new moon that •••• greedy 
North •••• wind •••• eats •••• againt 
Rachel Lindsay 
Other rhymes with the sound a {!l) :J [ej are: 
2 3 
Down in the Hollow , Aileen Fisher; The Table and the Chair , 
Edward Lear. These rhymes are to be read from mimeographed 
sheets handed to the students. Use the recordings following 
the previous procedures for the preceeding lessons. 
The students will also be asked to give original oral 
sentences. Afterwards they w.tll make original jingles or 
rhymes in which the SOillld a JgrJJ [E!J is found. These sentences' 
jingles or rhymes will be given orally .in class. 
1 Rasmussen, op. cit., p. 83. 
2Barrows, op. cit., p. 47. 




To help the pupil improve the skill of listening. 
SPECIFIC AIM 
The develop the ability to reproduce a definite sound, 
v 
in this ease e (£] in its various c ombinations in words, 
phrases and sentences. 
PLANNING THE LESSON 
-p~ay a record or otherwise produce the sound e (£] • 
pause. During this pause the students will imitate the sound 
just heard. Repeat this sound several times so that . the stu-
dent will reproduce the same sound accurately. When the sound 
has been mastered to a .degree by the students give a word 
which has, the sound e [£] • 
EXAMPLE v e [t:J bet 
Now give the sound and the word. Pause. Now the students 
will repeat both until they can say them.well. This kind of 
oral exercise can be practiced either as a class, in small 
groups or individually. Make use of pictures, slides or write 
on the board so that visual perception of the sound is at-
~ 
tained. The following words in which e ~~J is found are to 
be used in the above pattern. More words are to be added. 
'-' 
After the sounde [£] has been mastered for oral practice, the 
students will give original phrases or short sentences in 
..., 
which the sound e [.£) is used. 
v 
A. Sound e (i,1 
any .friend member pet 
bet gentlemen men red 
bury leather mesh rest 
chest leopard metal shell 
ebb letter nest shelter 
B. Hearing the reproducing the in.flections in sentences 
.first and then in rhymes in cumulative practice. Records 
will be used to give the correct in.flection. A brie.f re-
view o.f principles o.f English intonations.will be given. 
Sentence patterns to be used: 
Sound e [EJ 
(Picture of a man with his son and daughter in a post 
office) 
Mr. Brown is in a post office with a pack of letters. 
He gave these letters to his daughter. , • ,•' • 
.. 
She put the letters in the box. . . . ,. .. " 
The sign on the box says "Letters " • • 
=----· . . . ... ' 
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• • • 
• • •• 
Proceed as in previous lessons. The students will make 
up their own sentences. These will be given orally, with the 
correct intonation, in class. 
c.~ Increase vocabulary of those words which have the sound 
e [£J . 
1 The Fairies 
Up the airy mountain, 
1Adams, Hilda and Croasdell, Ann, A Poetry Speaking 
Anthology Book, Expression Company, Boston, l938, p. 34. 
• 
~ .. 
Down the rushy glen, 
We daren•t go a-hunting 
For fear of little ~; 
Wee folk, good folk, 
Trooping all together; 
Green jacket, ~ cap, 
And white owlt s feather!. 
Down along the rocky shore 
Some made their home, 
·They live on crispy pancakes, 
Of yellow tide foam, 
Some in the reeds 
Of the black mountain lake 
With frogs for their watch dogs, 
All night awake. 
Up the airy mountain, 
Down the rushy glen, 
We daren't go a-hunting 
For fear of little ~; 
Wee folk, good folk, 
Trooping all together; 
Green jacket, ~cap, 





Other rhymes with the sound e ~J are: The Little 
Elfs, 1 John F. Bangs; The Sun Travels, 2 R. L. Stevenson, 
3 
Ding, Dong, Bell, Mother Goose. 
These rhymes are to be read from mimeographed sheets 
handed to the students. Use the recordings following the 
previous procedures for the preceding lessons. The students 
will also be asked to give original oral sentences. After-
wards they will make original jingles or rhymes in which the 
~ 
sound e l£] is found. These sentences, jingles, or rhymes 
will be given orally in class. 
1untermeyer, Louis, Rainbow in the Sky, Harcourt Brace 
& Co., N. Y., p. 71. 
2Ibid., p. 58. 
3Milkens, op. cit., p. 35. 
LESSON ELEVEN 
GENERAL AIM 
To help the pupil improve the skill in listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
- . in this case e [LJ in its various combinations in words, 
phrases and sentences. 
PLANNING THE LESSON 
Play a record or otherwise produce the sound e [~J 
Pause. During this pause the students will imitate the 
59 
• 
sound just heard. Repeat this sound several times so that the 
students will reproduce the same sound accurately. When the 
sound has been mastered to a degree by the students give a 
word which has the sound e [t] . 
- [L] feet EXAMPLE e 
Now give the sound and the word. Pause. Now the stu-
dents will repeat both until they can say them well. This 
kind of oral exercise can be practiced either as a class, in 
small groups or individually. Make use of pictures, slides 
or write on the board so that visual perception of the sound 
- [~J is is attained. The following words in which e 
found are to be used in the above pattern. More words are 
to be added. After the sounde [LJ has been mastered for 
oral practice, the students will give original phrases or 
short sentences in which the sound e c i.,J is used. 
A. Sound e (i.J 
beach cheese feet peach 
beef dear geese peak 
beer deer jeep peas 
bees eat meat queen 
beet feed needle teeth 
B. Hearing and reproducing the inflections in sentences 
first and then in rhymes in cumulative practice. Records 
will b,e used to give the correct inflections. Proceed as 
in the previous lessons. Sentence patterns to be used: 
Sound e C~J (Picture of a street in a town) 
• This is a street in the town. • ~ · • • ~ 
• New houses are on this street. . . . .. ., 






. ., . 




.. ~ . • street. 
. ' 
Proceed as in previous lessons. The students will make 
up their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have the record play the following rhyme: 
1 Sleep, baby, sleep, 
Thy father watches his sheep, 
Thy mother is shaking the dreamland ~; 
And down comes a little dream on thee, 
Sleep, baby, sleep. 
Milkens, op. cit. 
61 
Follow the same procedure as in the previous lessons. 
c. Increase vocabulary of those words which have the 
sound e [.i.l] . 
I Had a Little Nut-Tree1 
I had a li.ttle nut-tree, 
Nothing did it bear, 
But a silver nutmet, 
And a golden pear. 
The King of Spain's daughter, 
came to visit me, 
And all for. the sake 
Of my little nut-tree. 
I skipped over ocean, 
I danced over sea, 
And all the birds in the air, 
Couldn't catch me. 
Anonymous 
e- [;-J other rhymes with the sound ~ are: The Sugar Plum 
2 3 Tree, Eugene Field and Lullaby Song, Mother Goose. 
These rhymes are to be read from mimeographed sheets 
handed to the students. Use the recordings following pro-
cedure of previous lessons. 
The students will also be asked to give original oral 
lMilkens, op. cit., p. 23. 
2 Rasmussen, op. cit., p. 51. 
3Milkens, op. cit., p. 6. 
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sentences. Afterwards they will make original jingles or 
rhymes in which the sound e [~J is found. These sentences, 




To help the pupil improve the skill of listening 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
v 
in this case L LZ]in various combinations in words, phrases 
and sentences. 
PLANNING THE LESSON 
"' Play a record or otherwise produce the sound C.. [I] • 
Pause. During this pause the students will imitate the sound 
just heard. Repeat this sound several times so that the students 
will reproduce the same sound accurately. When the sound has 
been mastered to a degree by the students give a word which 
has the sound t' [rJ . 
EXAMPLE L [I] dish 
Now give the sound and the word. Pause. Now the student8 
will repeat until they can say them well. This kind of oral 
exercise· can be practiced either as a class, in small groups, 
or individually. Make use of pictures, slides or write on 
the board so that visual perception of the sound is attained. 
"' The following words in which t. [I] is found are to be used in 
the above pattern. More words are to be added. After the 
\,1 
sound ~ CIJ has been mastered for oral practice, the students 
will give original phrases or short sentences in which the 
v 
sound v [I] is used. 
v 
A. Sound (.. (l.] 
been film inch pin 
bill fish Indian ring 
city hill milk river 
dig hint nickel ship 
dish hit pig women 
B. Hearing and reproducing the inflections in sentences 
first and then in rhymes in cumulative practice. · Records 
will be used to give the correct inflections. Proceed as 
in previous lessons. Sentence patterns to be used. 
Sound 
• • Men and women go to this school. . .... , ' 
A man from a food store in the city sent them a 
• • • • picture. • • • • ' .. 
In that picture they saw apples, butter, milk, 
eggs and fish. • c ' . . • 
• 
. ... . . ' 
• 




The teacher said that applies, butter, ~' eggs 
and fish will keep the boys and girls strong. • • • • • • • • !'J 
Proceed as in previous lessons. The students will make 
up their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have the record play the following rhyme: 
1 Barber, barber, shave a pig, 
How many hairs will make a wig? 
Four and twenty, thatrs enough 
Give the barber a pinch of snuff. 
Milkens, op. cit. p. 6. 
. ' 
Follow procedure of previous lessons. 
c. Increase vocabulary of those words which have the 
"' sound L C.r.] • 
1 
Jonathan Bing 
Poor old Jonathan Bing 
Went out in his carriage to visit the King, 
But everyone pointed and said, "Look at that 1 
Jonathan Bing has forgotten his hatt" 
(He•d forgotten his hatt) 
Poor old Jonathan Bing 
Went home and put on a new hat for the King, 
But up by the palace a soldier said "Hil 
You ca.n•t see the King; you've forgotten your tiel" 
(He•d forgotten his tiel) 
Poor old Jonathan Bing, 
He put on a beautiful tie for the King, 
But when he arrived an Archbishop said, "Hot 
You can't come to court in pyjamas, you know." 
Poon old Jonathan Bing 
Went home and addressed a short note to the Xing: 
"If you please will excuse me I won't come to tea 
For home's the best place for all people like met" 
B. Curtis Brown 
65 
Mimeographed sheets will be handed to the students with 
this and suggested rhymes. Proceed as in previous classes. 
lBarrows, Marjorie, Two Hundred Best Poems for Boyls 
and Girls, Whitman Publishing Co., Racine, Wise., l938, p. 45. 
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\J 
Other rhymes or poems with the sound L. (I J are 
1 2 The Swing , R. L. Stevenson and The Land of Counterpane, 
R. L. Steven~on. 
These rhymes are to be read from mimeographed sheets 
handed to the students. use rhe recordings following pro-
cedure of previous lessons. These students will also be 
asked to give original oral sentences. Afterwards they will 
make original jingles or rhymes in which the sound r [l] 
is found. These sentences, jingles or rhymes will be given 
orally in class. 
1Barrows, op. cit., p. 43. 




To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
- lP})[ou] in various combinations in words, in this case o 
phrases and sentences. 
PLANNING THE LESSON 
play a record or otherwise produce the sound o £.o] )[?ts]. 
pause. During this pause the students will imitate the sound 
just heard. Repeat this sound several times so that the stu-
dents will reproduce the same sound accurately. When the 
sound has been mastered to a degree by the students give a 
word which has the sound o LPJ I?uJ • 
.) 
EXAMPLE 
o !oJJ /§u] boat 
Now give the sound and the word. Pause. Now the students 
will repeat until they can say them well. This kind of oral 
exercise can be practiced either as a class, in small groups, 
and individually. Make use of pictures, slides or write on 
the board so that visual perception of the sound is attained. 
The following words in which o [2] 1 ~v] is found are to be 
I 
used in the above pattern. More words are to be added. After 
-the sound 0 [oJ rnuJ has been mastered for oral practice, 
J 
the students will give original phrases or short sentences ~h 
which the sound -0 [oJ.) ~uJ is used. 
A. Sound - f?J (ou) 0 
beau bow council robe 
boa coach flow roller 
boat coaster note sew 
bonus code road soul 
borax couch roast toe 
B. Hearing and reproducing the inflections in sentences 
first and then in rhymes in cumulative practice. Recorda 
will be used to give the correct inflections. Proceed as 
in previous lessons. Sentence patterns to be used: 
Sound [?] (ouJ 
(Picture of a house near a road) 
The house is not far from the road. • • . .. .. . . ~-
- . . 
. ' It is a narrow, dirty road. • • • • .. ' 
68 
.... ' ...... ~ 
This road twists and bends until it is lost to the eye. 
Proceed as in previous lessons. The students will make 
their own sentences. These will be given orally, with the · 
correct intonation, in class. 
Have the record play the following rhymes: 
1 
The north wind doth blow, 
We soon shall have ~' 
And what will poor robin do then? 
Poor thing! 
2 
Tom, Tom, the Piper•s ~, 
Stole a pig, and away he run. 
~ilkens, op. cit., p. 29. 
2Ibid., p. 56. 
Follow procedure or previous lessons. 
c· Increase vocabulary or those words which haae the 
sound -0 [o] ou. 
1 Sweet and Low 
Sweet and low, sweet and low, 
Wind of the western sky, 
Low, low! breath and blow, 
Wind or the western seat 
over the rolling waters go, 
Come rrom the dying moon, and blow, 
Blow him again to me; 
While my little one, while my pretty one, sleeps. 
Sleep and rest, sleep .and rest, 
Father will ~ to thee soon; 
Rest, rest, on mother's breast, 
Father will come to thee soon; 
Silver sails all out of the west, 
Under the silver moon; 
Sleep my pretty one, sleep my pretty one, sleep . 
Lord Alfred Tennyson 
Other rhymes or poems with the sound () [o] L?~are: 
69 
Blow, Wind, Blow, 2 Mother Goose; The Woodpecker,! Elizabeth 
M. Roberts; Antonio, 4 Laura E. Richards. 
1 Rasmussen, op. cit., p. 61 
2 Milkens, op. cit., p. 38. 
3rbid., p. 81 
4Barrows, op. cit., p. 46. 
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Mimeographed sheets will be handed to students so they 
will read from them when following the rhymes in the records. 
Use the recordings following the procedure of previous lessons. 
These students will also be asked to give lbriginal oral sen-
tences. Afterwards they will make original jingles or rhymes 
in which the sound o [oJ [9r!J is found. These sentences 




To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
" in this case 0 r~J in its various combinations in words, 
phrases and sentences. 
PLANNING THE LESSON 
play a record or otherwise produce the sound ~ 1)] 
• 
Pause. During this pause the students will imitate the sound 
so that he can reproduce the same sound accurately. When the 
sound has been mastered to a degree by the students give a 
word which has the sound 
EXAMPLE B [:::>] .fall . 
Now give the sound and the word. Pause. Now the stu-
dents will repeat until they can say them well. This kind of 
oral exercise can be practiced either as a class, in small 
groups or individuallya Make use of pictures, slides or write 
on the board so that visual perception of the sound is attained. 
1\ 
The following words in which the sound 0 [?] is found are to 
be used in the above pattern. More words are to be added. 
After the sound ~ [?] has been mastered for oral practice 
the students will give original phrases or short sentences 
in which the sound a [)] is used. 
72 
1\ (}] A. Sound 0 
border fall raw tall 
boss false stall torch 
broad fault stork torpedo 
cough fought storm torso 
falcon order talk water 
B. Hearing and reproducing the inflection in sentences 
first and then in rhymes in cumulative practice. Records 
will be used to give the correct infl~ctions. Proceed as in 
previous lessons. Sentence patterns to be used. 
Sound 3 [J) 
• • 
paul called his friends across the street. • • • • r .:J 
• 
paul is a tall, young man. ••• 
. ' . . 
All his friends enjoy his company. • • • • • • .:J 
• • • . . . . , . . . 
During the weekend Paul and his friends call e.ach 
f 
other to get together at one place. • • • • • •• .!I 
Proceed as in previous lessons. The students will make 
their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have the r ecord play the following rhyme: 
1 
Humpty Dumpty sat on a !!!!' 
Humpty Dumpty had a great fall, 
All the King's horses and all the King's men 
Cannot put Humpty Dumpty together again. 
Follow procedure of previous lessons. 
Milkens, op. cit., p. 36. 
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C. Increase in vocabulary of words which have sound -a L)J 
1 Little Boy Blue , come blow your horn! 
The sheep's in the meadow, the cowts in the~· 
Wherets the boy who looks after the sheep? 
Under the haystack fast asleep. 
The Mist and All2 
I like the fall, 
The mist and all. 
I like the night .owlts 
Lonely call: 
And wailing sound 
Of wind around. 
I like the gr(!y 
November day 
And bare dead bough 
That coldly sway 
Against my pane 
I like to sit 
And laugh at it 
And tend my cozy fire a bit 
I like the fall 
The mist and all. 




Mimeographed sheets will be handed to the students 
with this and suggested poems or rhymes. These are: 
1 . 2 
Margery Daw , Mother Goose, and Someone, Walter de la 
Mare. 
Mimeographed sheets will be handed to the students 
74 
so they will read from these when the records are playing. 
Use the recordings following the procedure of previous 
lessons. These students will also be asked to g ive original 
oral sentences. Afterwards they will make original jingles 
or rhymes in which the sound ~ (~J is found. These sentences 
jingles or rhymes will be given orally in class. 
1 Milikens, op. cit., p. 44. 




To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
in this case ~OJ} is in various combination in words, 
phrases and sentences. 
PLANNING THE LESSON 
Play a record or otherwise produce the sound ~ (v] . 
Pause. During this pause the students will imitate the 
sound just heard. Repeat this sound- several times so that 
the student will reproduce the same sound accurately. When 
the sound has been mastered to a degree by the students give 




oo [trj pull, look 
Now give the sound and the word. Pause. Now the 
students will repeat until they can say them well. This 
kind of oral exercise can be practiced either as a class, 
in small groups or individually. Make use of pictures, 
slides or write on the board so that visual perception of the 
sound is attained. The following words in which the sound 
~ LiJj is found are to be used in the above pattern. More 
'-' words are to be added. After the sound oo [~J has been 
mastered for oral practice the students will give original 
phrases or short sentences in which the sound 'CK/ [vJ is 
used. 
•• 
Sound v (tr] 00 
book mutual puree sure 
fury pull pursue took 
look pullman roof wolf' 
moor pulpit rural wood 
mural pure should 
B. Hearing the reproducing the inflections in sentences 
first and then in rhymes in cumulative practice. Records· 
will be used to give the dorrect inflections. Proceed as 
in previous lessons. Sentence patterns to be used • 
.sound ~ (v J 








school library and gave them to the men and women •. • •. ••••• ·_, 
The teacher keeps these books in a small room • . ~ ... • . . . . 
in the school. 
.. . ' 
The men and women saw the pictures in these • • • • books .......... . 
Some of the men and women took books from the 
library. 
. . 
.. . . . . ..... 
• , 
~ 
Proceed as in previous lessons. The students will make 
their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have the record play the following rhyme: · 
1 
There was a crooked man and he went a crooked mile, 
He found a crooked sixpence a gainst a crooked stae; 
He bought a crooked cat which caught a crooked mouse, 
And ·· they all lived together in a little crooked house. 
lMilikens, op. cit., p. 104. 
., 
Follow same procedure as in previous lessons. 
c. Increase in vocabulary of words which have sound 
~ [uJ. 
Farewell to the Farm1 
The coach is at thedoor at last, 
The eager children,mounting fast 
And kissing hands in chorus sing; 
"Good-bye, good-bye, to everything. 11 
To house and garden, field and lawn, 
The meadow gates we swung upon, 
To pump and stable, tree and swing, 
11 Good-bye, good-bye, to everything." 
And fare you well for evermore, 
0 ladder at the hayloft door, 
0 hayloft where the cobwebs cling, 
11 Good-bye, good-bye, to everything. 11 
Crack goes the whip and on we go, 
The trees and houses smaller grow; 
Last, round the woody turn we swing; 
tt Good-bye, good-bye, to everything. 11 
R. L. Stevenson 
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Mimeographed sheets will be handed with the above poem 
and another ballad to the students. This ballad is Robin 
Hood and Allan-a-Dale,2 
1Barrows, op. cit., p. 98. 
2Adams, Hilda and Croasdell, Anne, A Poetry Speaking 
Anthology, Book III, Expressi on Company, Boston, 1938, p.42. 
Mimeographed sheets will be handed to the students 
so they can follow the recordings. Use these recordings 
following the same procedure of p revious lessons. These 
students will also be asked to g ive original oral sentences. 
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Afterw ards they will make origina l jingle s or r hymes i n 
which the sound ~ [v.J is found. These sentences, jingles 




To help the PJ.pil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
in this case 0o [~J in its various combinations in words, 
phrases and sentences. 
PLANNI NG THE LE SSON 
Play a record or otherwise produce the sound oo [~~ 
Pause. During this . pause the students will imitate the sound 
just heard. Repeat this sound several times so that the stu-
dent will reproduce the same sound accurately. When the 
sound has been mastered to a degree by the students give a 
word which has the sound 'Oo [uJ. 
EXAMPLE -~ (u3 food. 
Now give the sound and the word. Pause. Now the stu-
dents will repeat until they can say them well. This kind of 
oral exercise can be practiced either as a class, in small 
groups or individually. Make use of pictures, slides or 
write on the board so that visual perception of the sound 
i sa ttained. The follow.i.. ng words in which the sound 0o [w.J 
is found are to be used in the above pattern. More words 
are to be added. After the sound 0o [uJ has been mastered 
f or oral practice the students will give original phrases or 
short sentences in which the sound 0o [Ujj is used. 
A. Sound -00 ["'] 
boon fruit jurist tomb 
boat grew loop tool 
canoe jubilee move tooth 
coupe juicy roof troupe 
food junior rule shoe 
. B. Hearing and reproducing the inflection in sentences 
first and then in rhymes in cumulative practice. Records 
will be used to give the correct inflections. Proceed as 
in previous lessons. 
Sound 'Oo [u,.,] 
' The woman said some foods are good . for the teeth. ' · .. 
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• 
• • • • .!J 
' . Apples, e gg s, milk and butter are foods which are • • • • • • • • • 
g ood for boys and girls. • . . . , 
.. 
The food is brought from the farms. • " • • • .!' 
Proceed a s in previous lessons. The students wil l make 
their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have a record play the following rhyme: 
The cow jumpe~ over the moon,l 
The little boy laughed 
To see such sport 
And the little dish ran away with the spoon. 
Follow same procedure as in previous lessons. 
1Mil1kens, op. cit., P• 8. 
c. Increase vocabulary of words whiCh have sound oo ~~· 
The Shoema:ker1 
As I was walking the other day, 
I peeped in a window just over the way, 
And old and bent and feeble too, 
There sat an old cobbler a-making a shoe. 
With a rac-a-tac-tac and a rack-a-tac too 
This is the way he makes a shoe. 
With a bright little awl he makes a hole, 
Right through the upper and then through the sole. 
He put in a peg, he puts in two, 
And · a ha-ha-ha-ha and he hammers it throu§h. 
Unknown 
Mimeographed sheets will be handed to the students 
with tbe above and other poems or rhymes. These are}, 
2 3 Betty Blue, Mother Goose; The Duck and the Kangaroo, 
Edward Lear; Moon Song, 4 Mildred Flew Merryman; The Maid 
of Timbuctoo, 5 Laura E. Richards. 
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Mimeographed sheets will be handed to the students so 
they can follow the recordings. Use these following the same 
procedure of previous lessons. These students will also be 
asked to give original oral sentences. Afterwards they w.ill 
lMilikens,op. cit., p. 60. 
2 Ibid., p. 4 • 
3Barr ow s, op. cit. , p. 97. 
4 mbid., P· 67. 
5 Ibid. , p. 54. 
.. - . .,_ 
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make original jingles or rhymes in which the sound 00 ru.a 
is found. These sentences, jingles or rhymes will be given 
orally in class • 
LESSON SEVENTEEN 
GENERAL AIM 
To help improve the skill of li stenirg • 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
""' in this case, u ~]in its various combinations in words, 
phrases, and sentences. 
PLANNING THE LESSON 
Play a record or otherwise produce the sound 'lf [A]. 
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Pause. During the pause the students will imitate the sound 
just heard. Repeat this sound several times so that the stu-
dent will reproduce the same sound accurately. When the 
s-ound ha s been mastered to a degree by the students give a 
"" word which has the same sound u ~] • 
v 
EXAMPLE u [AJ cup 
Now give the sound and the word. Pause. Now the stu-
dents will repeat until they ·can say them well. This kind 
of oral exercise can be :fi' acticed either as a class, in small 
groups or· individually. Make use of pictures, slides or write 
on the board so that the visual perception of the sound is 
v 
attained. The following words in which the sound u [A] is 
found are to be used in the above pattern. More words are 
v 
to be added. After the soun.d u [/\] has been mastered for oral 
practi ce, the students will give original phrases or sen-
tences in which the sound~ [i\) is used. 
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v {2\) A. Sound u 
crumb flood lumber rubber 
cup fossil lump rum 
couple gun puppy run 
does judge puzzle son 
duck luck rub sum 
B. Hearing and reproducing the inflections in sentences 
first and then in rhymes in cumulative practice. Records 
will be used to give the correct inflection. Proceed 
in previous lessons. Sentence patterns to be used. 
v 
Sound u {2\] 
as 
. . .. . 
Mr. and Mrs. Blanco have a~ and a daughter. • -, ... ~ !J 
, • I 
The man from the post office will give Mr. -. ~ ... 
• 
Blanco's son the letters. • ~ ~ 
. ~ 
Mr. Blanco's son and daughter will make friends • • •• •. - • 
• • 
with other boys and girls. . . ~ _, 
Proceed as in previous lessons. The students will make 
their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have a record play the following rhyme: 
1 
There are marshmallows, gum drops and 
peppermint canes 
With stripings of scarlet or g old, 
And you carry a~ay ~11 the treasure that rains 
As much as your apron can holdJ 
Follow the same procedure as in previous lessons. 
1 Barrows, op. cit., p. 48. 
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c. Increase vocabulary of words which have the sound';{ [.1\]. 
A Farmer Went Trotting1 
A farmer went trotting upon his gray mare; 
Bumpety, bumpety, bump 1 
With his daughter behind him, so rosy and fair, 
Lumpety, lumpety, lump. 
A raven erie d "Croak" and they all tumbled down; 
Bumpety, bumpety, bump! 
The mare broke her knees, and the farmer his c~own, 
Lumpety, lumpety, lump! 
The mischievous raven flew laughing away; 
Bumpety, bumpety, bump! 
And vowed he would use the 
Lumpety,lumpety, lump. 
-.J Other poems and rhymes with the u (1\] sound are: 
Little Leaves, 2 George Cooper; The Sugar Plum Tree, 3 
Come 
Eugene 
Field. These rhymes '. are to be read from mimeographed sheets 
handed to the students. Use the reccr dings following proced-
ure of previous lessons. These students will also be asked to 
give original oral sentences. Afterwards they will make original 
v jingles ·ar rhymes in which the sound u [I\] is found. · The s e 
sentences, jingles or rhymes will be given orally in class. 
lBarrows, op. cit., p. 48. 
2 Ibid., p. 113. 
3 Ibid., p. 48. 
LESSON EIGHTEEN 
GENERAL AIM 
To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
in this case r /!9 in its various combinations in words, 
phrases and sentences. 
PLANNING THE LESSON 
-Play a record or otherwise produce the sound L [aiJ . 
Pause. During this pause the students will imitate the 
sound just heard. Repeat the sound several times so that 
the student will reproduce the sound accurately. When the 
sound has been mastered to a degree by the students give a 
word which has the same sound L 6--iJ. 
EXAMPLE u [ag lie 
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Now give the sound and the word. Pause. Now the stu-
dents will repeat until they can say them well. This kind of 
oral exercise can be practiced either as a class, in small 
groups or individually. Make use of ];)ictures, slides or 
write on the board so the visual perception of the sound is 
attained. The following words in which the sound "'[, (!.1] 
is found are to be used in the above pattern. More words 
-are to be added. After the sound l, [!~] has been mastered 
for oral practice, the students will give original phrases 
or sentences in which the sound '""C [!Y is used. 
-A. Sound L- f!.iJ 
buy diaphragm file lie 
cyclist diary fire light 
cyclone diet height lilac 
dial eye higp sky 
diamond fife ice tie 
B. Hearing and reproducing the inflections in sentences 
first and then in rhymes in cumulative practice. Records 
will be used to give the correct inflections. Proceed as 
in previous lessons. Sentence patterns to be used. 
Sound 1, [aiJ 
• • Women go to the stores to buy. • . . , . •j 
They buy shoes and hats. 
. .. . ' 
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, . 
Women buy furniture for their homes. • • • • • .. :> 
• 
.. 
Women lik~ ~o buy flowers too. " . . .. . ~ 
Proceed as in previous lessons. The students will make 
their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have a record play thefollowing rhyme: 
Simple Simon met a pieman7 
Going to the fair, 
Said simple Simon to the pieman, 
"Let me taste your ware." 
Follow the same procedure as in previous lessons. 
··· lMilikens, op. c:i:t., p. 93. 
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C. Increase vocabulary of words which have the sound Z' f!LZ), 
1 The Dream Song 
Sunlight, moonlight, 
Twilight, starlight -
Gloaming at the close of day, 
And an owl calling, 
Cool dews falling 
In the wood of oak and may. 
Lanternlight, taperlight, 
Torchlight, no-light: 
Darkness at the shut of day; 
And lions roaring, 
Their wrath pouring 
In In wild waste places far away. 
Walter de la Mare 
Another rhyme with the T fai)sound is Simple Simon, 2 
Mother Goose. 
These rhymes are to be read from mimeographed sheets 
handed to the students. Use the recording s following proced-
ure of previous lessons. These students will also be asked 
to give original oral sentences. Afterwards they will make 
original jingles or rhymes in Which the sound '"t f!Q is 
found. These sentences, jingles or rhymes will be given 
orally in class. 
lBarrows, op. cit., p. 67. 
2Milikens, op . cit. 
LESSON NINETEEN 
GENERAL AIM 
To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
in this case oil?rJin its various combinations, in words, 
phrases and sentences. 
PLANNING THE LESSON 
Play a record or otherwise prod:.~. ce the sound oif?IJ . 
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Pause. During this pause the students will imitate the sound 
just heard. Repeat this sound several times so that the stu-
dent will reproduce this sound accurately. When the sound 
has been mastered to a degree by the students give a word 
which has the same sound oi ~zJ. 
EXAMPLE oi (.>I] boy. 
Now give the sound and the word. Pause. Now the stu-
dents will repeat until they can say them well. This kind of 
oral exercise can be practiced either as a class, in small 
groups or individually. Make use of pictures, slides or write 
on the board so the visual perception of the sound is attained. 
The following words _i;n which the sound oi~(J is found are to 
be used in the above pattern. After the sound oi{?IJ has been 
mastered for oral practice the students will give original 
phrases or sentences in which the sound oi (>z] is used. 
A. Sound oi I2:t) 
boil doily oi l 
boy foil point soybean 
coil loiter poise toil 
coin moist poison toy 
coy noise soil voice 
B. Hearing and reproducing the inflections in sentences 
first and then in rhymes in cumulative practice. Records 
will be used to give correct inflections. Proceed as in 
previous lessons. Sentence patterns to be used. 
Sound oi U X) 
• ) . 
Mr. Ruiz son is a young boy. r • • ~ 





.. • • .. • !.!' 
. ~ . Today this boy will put white flowers in the window., ..... • ... 
The young boy will sell these white flowers to a 
• 
• • •• 
woman. 
Proceed as in pr ev.bus lessons. The students will make 
their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have a record play the following rhyme: 
What are little boys made of?1 
What are little boys made of? 
Snakes and snails, and puppy dogs' tails, 
.An:i that's what little boys are made of. 
c. Increase vocabulary of words with the sound of oi~zJ· 
lMilikens, op. cit., p. 126. 
• • • • !J 
1 
The Boy in the Barn 
The little box went into the barn 
And lay downiin some hay, 
An owl came and flew about, 
And the little boy ran away. 
This rhyme is to be read from a mimeographed sheet 
handed to the students. Proceed as in previous lessons. 
These students will also be asked to give original oral 
sentences. Afterwards they will make original jingles, 
or rhymes to be given in class. 





To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce a definite sound, 
in this case ouiJtuJ in its various combinations in words, 
phrases and sentences. 
PLANNING THE LESSON 
Play a record or reproduce the sound ou~~ • Pause. 
·. 
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Follow the same procedure as in the previous lessons. When 
the sound has been mastered g ive a word which has the same 
sound ou ~uJ. 
EXAMPLE ou ( 0.. vJ out 
Give the sound and word. Pause. Folbw the same pro-
cedure as in previous lessons. The following words in which 
the sound ou~'!Jis found are to be used in the above pattern. 
After the sound has been mastered for oral practice the stu-
dents will give original phrases or sentences in which the 
sound ou [9.-uJ is used. 
A. Sound ou [!.tu] 
bough county lounge out 
bounce foul mound pound 
bounty fountain mouse round 
brow hour mountain tower 
counsel house mouth 
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B. Hearing and reproducing the inflection in sentences 
first and then in rhymes in cumulative practice. Records 
will be used to give the correct inflections. Proceed as 
in previ ous lessons. Sentence patterns to be used: 
Sound ou [a..uj 
• 
Mr. and Mrs. Torres have a new house •• • • • ••• !J 
• • There are many more new houses on their street •• • • • • •• .:1 
Men go to work on the new houses. , . • ••• ~ ;J 
• • • • Men from the post office will take letters to • • • • • • 
• the new houses. .. •J 
Proceed as in previous lessons. The students will make 
their own sentences. These will be given orally, with the 
correct intonation, in class. 
Have a record play the following rhyme: 
Whenever the moon and the stars are set1 
Whenever the wind is high, 
Al l night long i n the dark and wet , 
A man goes riding by. 
Late in the ni@l t when the f ires are -out. 
Why does he gallop and gallop about? 
Follow procedures of previous lessons. 
c. Increase in vocabulary of words with the sound ou~~· 
The Lion and the Unicorn2 
The lion and the unicorn 
Were fighting for the crown; 
1Barrows, op. cit., p. 32. 
2 Ibid., p. 69. 
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The lion beat the unicorn 
All around the town. 
Some gave them white bread, 
Some gave them brown; 
Some gave them plum-cake 
And drunnned them out of town. 
Unknown 
other pbems with the sound ou~uJ are The Cow, 1 R. L. 
2 Stevenson; Windy Nights, R. L. Stevenson. 
These rhymes are to be read from a mimeographed sheet 
handed to the students. Proceed as in previous lessons. 
These students will also be a&: ed to give original oral 
sentences. Afterwards they will make origina j1ngles or 
rhymes in class • 
. ----
1Barrows, op. cit., p. 45. 
2~.' p. 69. 
LESSON TWENTY ONE 
GENERAL AIM 
To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to -reproduce two definite 
sounds, in this case,[gand/!}Jin their three positions, 
(1) initial; (2) medial;and (3) final, in words and 
sentences. 
PLANNING THE LESSON 
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Play a record or otherwise produce the sounds t and d 
alternately. Pause after each sound. Shqw the differences 
in producing the sounds to the students. Demonstrate clearly 
the position of lips and tongue for ' each sound. Produce the 
sound alternately again so the students will hear the differ-
ences between the two. When the sounds have been mastered 
by the students give a word with the sound t and another 
with the sound d. Follow the same procedure above. That is, 
after producing the sound, pause. Have the students repeat 
il11..medi at ely after. 
EXAMPLE [tJ table 
[d] door 
Ask the students to repeat correctly the following words. 
Afterwards these words will be used by the students in original, 
oral sentences. 




































B. Hearing and producing the correct sound in t as differ-
entiated from that of££1 Follow procedures of previous 
lessons~ 
I Saw a Ship A-Sailing 
I saw a ship a-sailing 
A-sailing on the sea, 
And oh1 it was laden 
With pretty things for theeZ 
There were raisins in the cabin 
And apples in the hold; 
The sails were made of silk, 
And the masts were made of gold. 
The four and twenty sailors 
That stood between the decks 
Were four and twenty white mice, 
With chains about their necks. 
The captain was a duck, 
With a packet on his back; 
When the ship began to sail, 
The captain cried, "Quack! Q,uackl 11 
The above exercise is the oral practice of t and d. 
First, this poem, as well as others I will give in a while 
must be recorded so the students will get the rhythm as 
well. Emphasis is on the sound of[]?Jand.Lifl. 
Other rhymes and poems are: (For T} The Elf and the 
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Door Mouse, 1 Oliver Herford; Little Miss Muffet, Mother Goose; 
The Proud Mysterious Cat, 3 Rachel Lindsay; Tommy Tucker, 4 
Mother Goose. 
5 (For D) When Good King Arthur, .. Old Folk Rhyme; Ding Dong 
6 7 Bell, Mother Goose; Diddle, Diddle Dumpling, Mother Goose; 
ni S 8 Eve ng ong, Fanny Stearns Davies; The Pirate Don Durk of 
Dowdee, 9 Mildred Plew Merryman. 
Oral sentences where the use of t and d are repeatedly 
used. This work to be done in class. 
lBarrows, op.cit., p. 83. 
2 Ibid. , p • 17 • 
3Rasmussen, : op. cit., p. 55. 
4Barrows, op. cit., p. 36. 
5rbid., p. 84. 
6Ibid., p. 14. 
7Ibid., p. 108. 
8rbid., p. 54. 
9rbid., p. 27. 
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LESSON TWENTY TWO 
GENERAL AI:M 
To help the pupil improve the skill of listening. 
SPECIFIC AIM 
To develop the ability to reproduce two definite sounds, 
in this casef)tlandi]?Jin their three positions, (1) initial, 
(2) medial, and (3) final, in words and sentences. 
PLANNI NG THE LESSON 
Play a record or otherwise produce the sounds p and b 
alternately. Pause after each sound. Show the differences 
in producing the sounds to the students. Demonstrate clearly 
the position of the lips for each sound. Produce again the 
sound ~lternately so the students will hear the differences 
between the two. When the sounds have been mastered by the 
students give a word with the sound p and another with the 
sotmd b. Follow the same procedure above. That is, after 






Ask the students to repeat correctly the following words. 
Afterwards these words will be used by the students in original, 
oral sentences. 

































B. Hearing and producing the correct sound in p as differ-
entiated from that of (bJ. Follow procedure of p.revious lessons. 
There Once Was a Puffin1 
Oh, there once was a puffin 
Just the shape of a muffin 





He ate little fishes 
That were most delicious, 





But the poor little Puffin, 
He couldn't pl~y notkin' 




Milikens, op. cit., p.ll2. 
So he sat on an island, 
And he cried for awhile, and 





Then along came the fishes, 
And they said, 11 If you wishes, 





So they now play together, 
In all sorts ofweather, 





Florence Page Jaques 
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The above exercise is for oral practice of the sound p. 
The following rhyme is for oral practice of the sound b. 
Sleep, baby, sleep, 1 
The large stars are the sheep, 
The little stars are the lambs, I guess, 
And the gentle moon is the shepherdess; 
Sleep, baby, sleep. 
These poems or rhymes must be played on a record so that 
lBarrows, op. cit., p. 23. 
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the students will get not only the correct plosive sounds 
but the rhythm as well. Emphasis, though, is on the sound. 
Other rhymes and poems (For P) are The Owl and the 
Pussy Cat, 1 Edward Lear; The Pop Corn Song, 2 Nancy Byrd 
Turner; The Pebble Who Has No Toes, 3 Edward Lear. 
(For B) Boota, 4 Rudyard Kipling; Bye Bye Bunting, 5 and 
Little Bo-Peep, 6 Mother Goose; The Martial Family, 7 M. 
Douglas. 
Oral work will be required using sentences with the 
p and b used repeatedly. To be done in class. 
1Barrow, Marjorie, op. cit., p. 23. 
2 Ibid., p. 57. 
3 Ibid., p. 41. 
4Ibid., p. '72. 
5Ibid.;, p. 22. 
6rbid., p. 51. 
?Ibid., p. 77. 
TEST A 
oral Test 
The words will be written on the board and the students 
will give them orally. Each vowel sound must be given correctly . 
Each sound is equivalent to 1 point. 
1. bad 21. bank 41. cattle 
2. father 22. hare 42. ate 
3. chair 23. steak 43 tear 
4. bath 24. cab 44. fan 
5 . pray 25. rain 45. wear 
6. been 26. boss 46. any 
7. map 27. ham 47. hat 
~ 
8. care 28. order 48. cup 
9. arc 29. far 49. article 
10. way 30. day 50. rare 
11. city 31. voice 51. dime 
12. gardtnia 32. heart 52. parlor 
13. fair 33. safe 53. fare 
14. farm 34. garden 54. garage 
15. dear 35. bet 55. toe 
16. boom 36. tomb 56. · ray 
1 '1. table 37. able 5~ . pound 
18. took 38. boat 59. house 
' 19. air 39. head 59. obey 
20. beef 40. pulpit 60 .. bonus 
TEST B 
oral Test 
Oral sentences will be given by the s tudents using each of 
the following words. Tbe sounds must be given as correctly as 
possible, as well as the intonation in these sentences. 
1. car 21.. feed 
2. cab 22. eat 
3. hair 23. needle 
4. prayer 24. coach 
5. gang 25. boss 
6. race 26. dig 
7. bacon 27. code 
8. pay 28. fall 
9. farm 29. toe 
10. head 30. dish 
11 . father 31. torso 
12. obey 32. sew 
13. garden - 33. fury 
14. safe 34. milk 
15 .• letter 35. canoe 
16. article 36. couple 
1'7. steak 37. storm 
18. hear 38., rural 
19. leopard 39. tool 
20. care 40. water 
• 
LESSONS 22 - 29 PERSONAL PRONOUNS 
pre-test 
23. use 0~ pronoun he 
24. use 0~ pronouns they, he, she 
25. Use of pronouns we, they, them, I, it 
26. use of pronoun she 
27. use of pronouns my, your 
28. Use of pronGuns my, your, his, her 
29. Use of pronouns your, yours, my, mine 
Test on above pronouns 
-Key 
PRETEST 
Write a brie~ account o~: 
a trip 
a weekend 
a social gathering 
1 " 
To write on any one of these activities you must have 




To develop command of the colloquial form of the language. 
SPECIFIC AIM 
Recognition of the pronoun he in sentences 
A - PATTERNS TO BE USED 
In the following sentence pattern the brackets 
the words which may be substituted. 
The ~ol7 was reading before. 
Lj~ was reading before. 
The ~~ is reading now. 
J.H.§' is reading now. 
B - PLANNING THE LESSON 
indicate 
1. The teacher practices orally for intonation, pro-
nunciation and rhythm the pattern she will emphasize in this 
lest~n selecting for the purpose vocabulary already mastered 
by the group. The following sentences are representative of 
the type she might use: 
The :farmer is working now. 
He was resting before. 
The aviator is leeping now. 
He was flying before 
The student is reading now 
He was eating before 
Mother is cooking now. 
She was shopping be:fore. 
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2. For giving practice to develop automatic control to 
the pronoun he the teacher assembles pictures. or slides 
showing such items as: a painter, a swimmer, a doctor, a 
young girl, a young boy, a farmer, a business man, etc., to 
create realistic communication situations. She adds words 
such as eating, sleeping, swimming, resting, diving, reading, 
writing, jumping, etc., and will work these words together 
with the pictures. As she shows both the picture and the 
corresponding word, the group will give orally the person 
and corresponding action performed. 
EXAMPLE 
(The picture of a swimmer on the act of swimming) 
As the action is recognized, the students will say it 
orally: 
Teacher: (Showing a boy swimming) 










The boy is swimming now. 
He is swimming now. 
He is swimming now. 
(Showing a picture of the boy stretched out 
The boy is resting now. 
He was swimming before 
The boy is resting now. 
He was swimming before. 
(Showing a picture of a business man driving 
The man is driving now. 
The man is driving now. 
Teacher: 
Class: · 
He is driving now. 
He is driving now. 
lOf 
Teacher: 
at his desk) 
(Showing a picture of a business man writing 
The man is writing now. 
He was driving before. 
Class: The man is writing now. 
He was driving before. 
3. For cumulative practice the teacher carries on a con-
versation with as many students as possible. Practice intona-
tion patterns. 
Teacher: I'm a teacher. I•m not a singer. Are you a 
singer? (Pointing to a student-t 
Student: No, I'm not a singer. I'm a student. 
Teacher: Are you fifteen? (Pointing to another student) 





Are you reading now? 
Yes, I'm reading now. 
Where is the book now? (putting the book on 
Student: The book is on the table. 
Teacher: Where is it now? (Putting~ on the desk) 
Student: It is on the desk. 
c. Increase of vocabulary using a sentence pattern with 
additional vocabulary centers. This is to be done orally, in 
class. 
He was plowing before I eame. 
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The ·man hammering left 
The boy playing went out 
Mr. Blanco traveling arrived 
She is studying now • 
.J, I 
The woman - - - -7 resting 
The girl drawing 
Miss Castro eating 
LESSON TWENTY-FOUR 
GENERAL AIM 
To develop command of the colloquial form of the 
language. 
SPECIFIC AIM 
Recognition of the pronouns he, she, and they in 
sentences. 
A. PATTERNS TO BE USED 
In the following sentence pattern the brackets 
indicate the words which may be substituted • 
New Patterns 
~hei{ are playing now. 
~heJV are not playing now. 
Are jtheiJ playing now? 
Review Patterns 
The~oJl is playing now. 
Is the £Coy playing now? 
Yes, Jhg' is. No, foy is not. 
B. PLANNING THE LESSON 
• 
lOV 
1. The teacher practices orally for intonation, pro-
nunciation and rhythm the pattern she will emphasize in this 
lesson selecting for the purpose vocabulary already mastered 
by the group. The following sentences are representative of 
the type of sentences she might use in th~ classroom. 
We are playing now. 
Are we playing now? 
Yes, we are. 
2. 
The boys are walking now. 
They a re walking now. 
Are they w~lking now? 
Yes, they are. 
We are eating now. 
We are not walking now. 
A.re you resting now? 
No, we are not r esting now. 
They are not studying now. 
They are sleeping. 
Are they playing now? 
No, they are not. 
For giving practice to develop automatic 
1M 
control 
the teacher has pictures at hand, for example, a couple, a 
man and a woman dancing. As she shows the pfucture the stu-
dents ask each other questions regarding the action and 
persons in the picture. The students a1so ask questions in 
regard to other students in the room who are singing, reading, 













(Referring to a group of girls who are 
Are they reading? 
Yes, they are. 
Are the girls writing? 
No, they are not. They are not writing. 








Are the men walking? 
No, they are not walking. 
Are the women dancing? 
Yes, they are dancing. 
Are the men dancing? 
Yes, they are. 
c. Increase in vocabulary using a sentence pattern with 
additional vocabulary centers. This is to be done orally 
in class. 
We train. 
They are getting on the car. 




We were getting on the plane when she 
They off train we saw 
You bus he 
boat 
We hill them. 
You were going up the stairs when you called us. 










To develop commend of the colloquial for.m of the language. 
SPECIFIC AIM 
Recognition of ~he pronouns we, they, them, I, it, in 
sentences. 
A. PATTERNS TO BE USED 
£wiJ took Jihei} 
J.Th~ didn • t take jthe!¥ 
Do ~o3l have the ball? 
Yes, £r.J do. Jj.] have/};7 
No, £r:J don•t have [iY 
Review Pattern 
~h~ are not studying. 
flhef are playing now. 
Are ~hejl playing now? 
Yes, Jhy is. jSh_Y is not. 
B. PLANNING THE LESSON 
The teacher practices orally for intonation, pronuncia-
tion and rhythm the pattern she will emphasize in this lesson 
selecting for the purpose vocabulary already mastered by the 
students. The following sentences are representative of the 
type of sentences she might use in the class room. 
Do you have the tennis balls? 
No, I don•t have them. 
I don't need them now. 
Do you wm t them now? 
No, I don't want them now. 
Jose wants them now. 
Do you see Carlos and Juan? 
Yes, we see them. 
Do they need the tennis shoes? 
No, they don't need them. 
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2. For giving practice to develop automatic control the 
teacher assembles such items as books, pencils, rulers, 
boxes, etc., to create realistic communcation situations. 
The teacher and pupils play hide and seek with the objects 
she has ready for use. The class, guided by the teacher 













Do you have the box? 
No, I don't have it. 
Do you have the ruler? 
No, I don't have it. 
Do you have the book? 
Yes, I do. I have it. 
This same procedure may be inverted and the students 
ask the teacher. Example: 
Class: Do you have the pencils? 
Teacher: No, I don't have them. 
Class: Do you have the rulers? 
Teacher: Yes, I have them. 
3. For cumulative practice the teacher carries on a con-
versation wi th as many students as it is possible. Objects 
such as book, pens, pencils, pictures, trinkets, etc. are 
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distributed among some of the students. The teacher gives 
a statement and asks a question. The students who have the 
article mentioned will answer in the affirmative, the students 
who do not have the article mentioned will answer in the 









You need your pencils. Do you have them? 
Yes, we have the~. 
No, we don•t. We don 1 t have them. 
We are going to read. Do you need 
Yes, we need them. 
No, we don't need them. 
c. Increase in vocabulary using a sentence pattern with 
additional vocabulary centers. This is to be done orally in 
class. 
recipes. 
I all of tickets. 
We have some of the checks. 
You none of bills. 
They a few of receipts. 
bonds. 
I 
We have the 
recipes for the cooks. 
tickets for the usher. 
checks for the teller 
You don't have bills for the clerks. 
They receipts for the customer. 
bonds for the investor. 
liS"' 
recipes for the cooks to use. 
I tickets for the usher to collect. 
We have the checks for the teller to cash. 
You don't have bills for the clerk to check. 
They receipts for the customer to cash. 
bonds for the investors to sign. 
LESSON TWENTY~S.IX 
GENERAL AIM 
To develop command of the colloquial form of the 
language. 
SPECIFIC AIM 
Recognition of the pronoun she in sentences. 
A. PATTERNS TO BE USED 
My~iste~ can roller skate. 
Can f.Shy bake a cake? 
Yes, £shi/ can. or, 
No, f!hiJ can • t bake a cake. 
B. PLANNING THE LESSON 
The teacher practices orally the pattern she Will em-
phasize in the lesson selecting for the purpose vocabulary 
already mastered by the group. The following sentences are 
representative of the type she might use in the class room. 
EXAMPLE: 
can Maria draw a circle? 
No, she canrt. 
She can't draw a circle. 
Can she play the pano? 
No, she can•t. 
She can•t play the piano. 
Can she drive a car? 
Yes, she can. 
She can drive a car. 
Can your sister bake a cake? 
No, she can 1 t. 
She cant t bake .: a cake. 
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2. For giving practice to develop automatic control the 
teacher performs various actions that demonstrate a skill or 
ability to create realistic communication situations. The 
teacher asks and answers questions in regard to the action 
performed. The class repeats after her as she directs. 
Example: Teacher: (Draws a triangle, a circle and a 
square on the board each at different heights.) 
touch the triangle. 
Class: 
Carlos, come to the board and 
(Carlos does so) 
Carlos can touch the triangle. 
Can Carlos touch the triangle? 
Yes, he can. 
(Repeat after me, class) 
can carlos touch the triangle? 
Yes, he can. 
He can touch the triangle. 
Can Carlos touch the triangle? 
Yes, he can. 
He can touch the triangle. 
Teacher: Carlos, touch the circle. 
(Carlos tries but he can't reach it) 
Can Carlos touch the circle? 
No, he canrt. 
He can't touch the circle. 
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Class: Can Carlos touch the circle? 
No, he can't. 
He can't touch the circle. 
3. For cumulative practice the teacher car ries on a conver-
sation with as many students as possible. The teacher presents 
a picture. A student asks another student a question sug-
gested by the picture. A third student asks another question 
which a fourth student answers. Practice for intonations 
patterns. 





Can you roller skate? 
Yes, I can. 
Can Rosa roller skate? 
No, she cantt roller skate? 
(Picture of a girl driving a car) 
1st Student: can Irma drive a car? 
2nd Student: No, she can't drive. 
3rd Student: can Pilar drive a car? 
4th Student: Yes, she can drive. 
c. Increase in vocabulary using a sentence pattern with 
additional vocabulary centers. This is to be done orally 
in class. 
I school. 






she school building? 
How can I get to the ball park? 
we children's clinic? 
he dentist's office? 
they Statler's garage. 
you Pan-American Hotel? 
selecting for the purpose vocabulary already mastered by the 
group. The following sentences are representative of the 
type she might use. 
EXAMPLE: 
My eyes are brown. 
Are your eyes b~aek? 
No, they are not. They are brown. 
LESSON TWENTY-SEVEN 
GENERAL AIM 




Recognition of the pronouns my and your in sentences. 
PATTERNS TO BE USED 
£~ hanp.s are clean. 
fioujj face is clean. 
Are j!ny hands clean? 
Is jfou:fJ face clean? 
[rJ am washing f mJl hands. 
Are fjo;Y washing fyouj' hands? 
Review Pat t ern 
Can fi.ar i :iJ dane e? 
No,fsh:/ can't. 
£Shgcan' t dance. 
B. PLANNING THE LESSON 
The teacher practices orally for intonation, pronuncia-
tion and rhythm the patterns she will emphasize in this lesson 
selecting for the purpose vocabulary already mastered by the 
group. The following sentences are representative of the 
type she might use. 
EXAMPLE: 
My eyes are brown. 
Are your eyes brack? 
No, they are not. They are brown. 
My lips are red. 
Are your lips pale? 
No, they are not. They are red. 
My hair is curly. 
Is your hair curly? 
Yes, it is. 
1~· 
2. For giving practice to develop automatic control the 
teacher devises activities appropriate to the interests and 
abilities or the student so as to create a realistic communi-
cation situation. The students will imitate the teacher, that 
is, do the action she is doing, and they will repeat the pat-
terns arter her. This activity may be carried in groups or 
individually. 
Example: The teacher looks at the table and calls 
attention to it by saying: 
Teacher: The table is dirty. 
It is dirty. 
It's very dirty. 
Then she takes a piece or cloth and dusts the table, 
saying: I am dusting the table. 
Now it is clean. 
3. For cumulative practice the teacher carries on a con-
versation with as many students as possible. The teacher 
divides the class in groups, one or which, guided by her, 





Is your hand small? 
No, my hand isn't small. It's big. 
2nd Group: Are your cheeks pale? 
2nd Student: No, my cheeks are red. 
121. 
Different students ask questions. Other students answer. 
Example: 
1st student: Are your hands clean? 
2nd student: Yes, my hands are clean. 
1st Student: Are your hands clean? 
3rd Student: No, they are not clean. 
4th student: Are your eyes black? 
5th Student: No, they are brown. 
4th Student: Are your teeth clean? 
6th Student: Yes, they are clean. 
Different students describe themselves to the class. 
Example: 
Pupil: My eyes are black 
My hair is brown and curly. 
My lips are red. 
My cheeks are pale. 
c. Inc r ease in vocabulary using a sentence pattern with 
















My mother is thirsty. 









To develop command of the colloquial form of the 
language. 
SPECIFIC AIM 
Recognition of the pronouns my, your, his and her 
in sentences. 
A. PATTERNS TO BE USED 
i9ujlshoes are shiny. LP~ shoes are shiny? 
fjo~ shoes are shiny. /iou::/ shoes are shiny? 
[!rhei_jl shoes are shiny. flheii/ shoes are shiny? 
Review Patterns 
/fliJ hands are clean. 
[ioD;!/ hands are clean. 
fM!J f ace is clean. 
fiouy face is clean. 
/fliy hands are clean. 
/ftey hands a r e clean. 
fiiiiJ face is clean. 
f.He:J face is clean. 
B. PLANNING THE LESSON 
The teacher practices orally for intonation, pronuncia-
tion and rhythm the patterns she will emphasize in this lesson 
selecting for the purpose vocabulary already mastered by the 
group. 
The following sentences are representative of the type 
she might use in the class room. 
Example: 
Are your dresses clean? 
No, they are not clean. 
Are your shoes black? 
Yes, they are black. 
Are your eyes blue? 
No, they are not blue. 
Are their eyes black? 
Yes, they are. 
Are their arms ~at or slender? 
They are slender. 
Our teacher is Miss Nieves. 
Our school is in San Juan. 
1. For giving practice to develop automatic control the 
teacher collects such items as pencils, rulers, books, 
pictures or girls wearing clothes or the same color, boy 
wearing the same kind of clothes, pictures of animals such 
as cats, dogs, lions, tigers, etc., so as to create a realistic 
communication situation. The teacher devises activities ap-
propriate for her group. 
Ex~~ple: (The teacher shows a picture or several 
boys wearing white shoes) 
Teacher: Are the shoes black? 
Class: (Repeats question after her) 
Are the shoes black? 
Class: (Answers above question) 
No, they are not black. 
Their shoes are white. 






Are their eyes green? 
Yes, their eyes are green. 
Are their tails long or short? 
Their tails are long. 
Are their ears long or short? 
Their ears are short. 
3. For cumulative practice the teacher ca r ries on a con-
versation with as many ·students as possible The teacher 
arranges groups of girls wearing the same color of dresses. 
She asks the class and then.-·individual students to answer her 
questions. Practice intonation patterns. 
Example: 
Teacher: (Pointing to the girls dressed in the same color) 
Are their dresses blue? 
Class: No, their dresses are not blue. 
Teacher: Are their dresses white? 
Yes, they are. 
(The group of students dressed alike ask eaeh 
other questions. They also ask questions of 
the rest of the class) 
Group of Students: Are our dresses red? 
Class: No, your dresses are not red. 
Group of Students: Are our dre s ses pink? 
Class: Yes, they are. 
1st Student: Is my dress yellow? 
2nd Student: No, it isn't yellow. 
1st Student: What color is my dress. 
Class: Your dress is white. 
c. Increase in vocabulary using a sentence pattern with 








are not hospitable. 
industrious 
hard-working. 
Our fanily is courteous and hospitable. 
Your 
Their 
is not industrious and hard-working. 




To develop command of the colloquial form of the 
language. 
SPECIFIC AIM 
Recognition of the pronouns your, yours, my and mine 
in sentences. 
A. PATTERNS TO BE USED 
This pen is fYou:j'. 
Is this pen ~our~ 
This pen is foir;j'-
Is this pen ~i~ 
Review Patterns 
This is jjD.ff book. 
Is this foil book? 
These are pouj' b.ooks. 
Are these '/i01:j' books? 
B. PLANNING THE LESSON 
The teacher practices orally for intonation, pronuncia-
tion and rhythm the patterns she will emphasize in this lesson 
selecting for the purpose vocabulary already mastered by the 
group. The following sentences are representative of the type 
she might use in the class room. 
Example: 
These are my books. 
These books are mine. 
This is your pen. 
this pen is yours. 
Is the chocolate box yours? 
No, it isn•t mine. 
It is yours. 
It is your chocolate box. 
Are those baskets yours? 
Theyare yours. 
The baseball bat isn•t mine. 
The baseball bat is yours. 
These balls are mine. 
Where are yours? 
Those are yours and mine. 
Where are my sun glasses? 
Do you want mine? 
No, thank you. You need yours. 
I want mine. 
12f 
2. For giving practice to develop automatic control 
the teacher collects such items as books, notebooks, pocket 
knives, balls, pens, pencils, etc., so as to create a realis-
tic communication situation. For introducing the new patterns 
she picks up various items or objects (each one at a time) and 
shows them to the class as she speaks. 
Example: 
Teacher: (Touching a notebook) 
This is my notebook. 
This notebook is mine. 
(Holding up a few books-~· 
These are my books. 
These books are mine. 
(Touching a pocket knife) 
This is my pocket knife. 
This poeket knife is mine. 
The teacher touches objects belonging to someone else 
and follows the same procedure as above. 
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(Holding up a notebook and addressing its owner) 
Teacher: This is your notebook. 
This notebook is yours. 
(Holding up several books and addressing the 
owner) 
These are your books. 
These books ~e yours. 
The teacher tells the class she is going to ask questions 
follow!. ng the previous pat terns, and they, the students will 
follow her lead. 
Example: 
Teacher (Taking her pen) 
·Is this pen mine? 
Teacher and Class: Yes, it is yours. 
Teacher (Taking someone else•s pen) 
Is this pen mine? 
Teacher and Class: No, it is not yours. 
13f 
3. For cumulative pnactice the teacher carries on a eon-
versation with as many students as possible. The teacher and 
students make statements of ownership of sever& objects in 
the class room. Practice intonation patterns. 
Example: Teacher (Touching her pencil) 
This pencil is mine. 
Students:(E~ch touching his own pencil) 
This pencil is mine. 
Teacher: (Touching her desk) 
This desk is mine. 
Students: (Each touching his own desk) 
This desk is mine. 
Teacher: {Taking some one else's book) 
This book is not mine. It's yours. 
Students: (Taking a neighbor's book) 
This book is not mine. It's yours. 
The teacher collects articles belonging to two students 
and asks them to tell the class what article belongs to each 
one of them. 
Example: Thispen is yours. 
That book is mine • 
The pocket knife is mine. 
The balls are yours. 
(putting together all the belongings of one and the other 
separately) 
These are mine. 
Thihse are yours. 
13f, 
A pupil comes to the front of the class and picks up 
different objects. He asks another student if the objects 
belong to him. If it is so the student answers in the affirma-






(Addressing a student) 
Is this pocket knife yours? 
Yes, it's mine. 
Take it. (Addressing another student) 
Are tbse pencils yours? 
No, they are not mine. 
(Turning to owner) 
They are yours, Pedro. 
C. Increase in vocabulary using a sentence pattern with 
additional vocabulary centers. This is to be done orally in 
class. 
hammer 
This basket is yours. 





My favorite sports are basketball and volleyball. 
Mine swimming and running. 
softball and baseball. 
Arrange orally the following groups of words into 























I Underscore all the personal pronouns. 
1. I have a book you mi ght like to read. 
2. We like to read b ooks. 
3. When y our sister is at home I like to visit her. 
4. She has a very strong dog . It is a boxer. 
5. Do they have pigeons too? 
6. The girls are planning a book fair. 
7. Let us plan an opening number for the book fair. 
8. Pick up those pens and pencils, they are y ours. 
9. This book is mine, that one is yours and the other 
one belong s to her. 
10. She is going home. Let us go too. 
II Give the correct pronoun in the following sentences. 
1. The boys and girls in (mine, my) class had a spelling 
contest. 
2. He wants (your, yours) new pen. 
I 
3. Miss Perez, (our, ours) teacher was pleased. 
4. He doesn't want (my, mine) pen. 
5. The words are not long but (they, them) were difficult. 
6. Are these (your, yours) magic puzzles? 
7. The y aren't (my, mine). 
8. (We, Us) are to have another spelling contest soon. 
9. (It, Its) may be next Friday. 
10. He is g oing to (my, mine) house this afternoon. 
11. He is not going to (your, yours) house. 
12. He is going to (my, mine). 
13. (My, . Mine) purse is on the table. 
14. Was the purse on the table (your, yours)? 
15. Yes, that was (my, mine). 
KEY 
I 1. I, you 
2 • . we 
3. your, I, her 
4. she, it · 
5. they 
6. they, you, them 
7. us 
8. they, yours 
9. mine, yours, her 
10. she, us 



















30. Descriptive words 
Person's f'eatures 
31. Descriptive words 
Personrs forms 
32. Descriptive words 
Person's dress 
Person's general appearance 
Test 
PRE.,..TEST 
Write a short, brief description covering the outstanding 
features of the following persons. 
1. a teacher 
2. the school principal 
3. the school nurse 




For developing ability to use the colloquial form of the 
language. 
SPECIFIC AIM 
Increasing the speaking vocabulary by using descr.ipti ve 
words such as, old, tired, young, long, thin, dark, bright, 
small, pale and silky in person's features. 
TO THE TEACHER 
You have observed people whom you have met and probably 
you have been noting such items as their features, forms, dress, 
attitudes, habits, general appearance or type of personality. 
Organize all these words in charts and relate facts and words 
together. 
H~re is an outline Which might be used. Write it on the 
board, so that the students may read and copy it down. 
I PERSON'S FEATURES 
a. Face - old, tired, young, rosy. 
b. Nose - long, turned-up. 
c. Mouth - full, thin. 
d. Brows - arched, bushy. 
e. Forehead - narrow, smooth. 
f. Eyes - sparkling, dark, bright. 
g. Ears - pointed, small. 
h. Skin - pale, smooth. 
i. Hair - coarse, silky. 
II PERSON'S FORMS - BODILY FEATURES 
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a . Le g s - slender, shapely. 
b. Shoulders - stooped, square. 
c. Arms - long, short. 
III PERSON' S DRE SS 
a. Fashionable - smart, feminine. 
IV PERSON' S GENERAL APPEARANCE 
attractive, well- groomed, dignified. 
The followin g descriptive words are to increase the vocab-
ulary. Copy them on the board for the students to learn. En-
courage them to add new ones of their own. 
Descriptive words for: 
Face - beatuiful, at t ractive, kind, interesting, sad, u gly. 
Eyes - bright, cruel, sniling, sad, cold, sp arkling, radiant. 
Nose - long , pointed, aquiline, Grecian, Roman, sharp, t u rned-up. 
Mouth - wide, thin, sensitive, fleshy, ti ght, pinched, friendly. 
Forehead - broad, narrow, arched, smoo th, high, wide, intelligent, 
wrinkled. · 
Ears - wide, t funy, donkey, cauliflower, rounded, pointed, pro-
truding . 
Hair - curly , shiny , bobbed, raven, fine, golden, kimky, reddish, 
thick, stringy. 
Skin - smooth, fair, p ale, dark, alabaster, soft, florid, 
freckled. 
A. PATTERNS TO BE FOLLOWE D. 
For words that can be changed use this kind of bracket i'~ . 
For the words that are to remain the same use this kind of brack -
et ( ) • 
Maria has a~al~(complexion). 
,Lblue-bla~(hair), fgray-greey (eyes) and £rerfl sensitive 
(Mouth). 
Roberto' s (features) were jhar§ • He had a £snu::J (nose) 
but a ~riendl!l (mouth. His (eyes)were ~la~ and very 
f!estlesj' • 
B. PLANNING THE LESSON 
Have close-ups of different persons old and young , men and 
women. Have the students look and concentrate on one picture 
at a time. Ask t h em for a brief oral description of what they 
see. 
Example: 
( Picture of a man) 
His (skin ) is /_burney by the sun, his (lips) are blacy 
and his Lfa-lf (eyes) look fitartlir;jl in so fiary a 
(face). 
0Pi cture of a vo m~ ) 
She has flarg:J ffireey (eyes), like a cat. Her .JProwy 
(hair) h angs in disorder around her (face). 
c. For cumulative practice and sntonation, pronunciation and 
rhythm use records which g ive descriptions of persons. Play 
the records. Pause. The students will repeat aloud. Play the 
record a gain and have the students follow orally together with 
the record. 
The man, an old gray-haired, mahogany-faced sailor- came 
foward. 
• 
Mr. Brown, a brown old sailor, with earring s in his ears 
and a squint in his eye, summoned him. 
Jack, smiling , his eye a mere pinpoint in his bi g face, 
but gleaming like a crumb of glass replied, "That's Dave." 
A small man of about thirty, with green eyes and a tangle 




For developing ability to use the colloquial form of the 
language • . 
SPECIFIC AIM 
Increasing the speaking vocabulary by using descriptive. 
words such as, slender, mus.cular, square, bony, fat, lean, long, 
broad, short, tall in person's forms. 
TO THE TEACHER 
Write on the board for the students to copy the words de-
acriptive of Person's Forms. 
Descriptive words of; 
Arms - strong, slender, long, muscular, short. 
Shoulders - square, rounded, high, broad, bony, humped, sloping. 
Legs - fat, lean, well-shaped, lanky, well-proportioned, knock-
kneed, bow-legged, 
Torso - broad, thin, fat, muscular, short, tall. 
These descriptive words and the new ones the students add 
are to increase the descriptive vocabulary. 
A. PATTERNS TO BE FOLLOWED 
He was very Lfaly and ffiand s omj/. 
His fOroag (chestO and fstrony (~arm s) were bare. 
He wore le ggings to cover his fleay /Jonff (legs). 
He was founche'!J with age or weakness. 
His JOoney showed t r..rough his \fparche§i' (skin). 
B. PLANNING THE LESSON 
14] 
Use pictures or advertisements for this lesson. Ask t h e 
students to concentrate on different pictures you have ready . 
for them. Divide into groups so each group will study a differ-
ent picture. 
Ask the students to give the description of the person's 
features including those of the previous lesson. 
Example: 
(The picture of an old man) 
He has stooping, narrow shoulders. 
His a ge any thing between fifty md seventy. 
Two fin gers are missing from his left hand. 
(Picture of a girl) 
Her straight, short, shining hair is brushed back from 
the temples. 
She has a light copper color and large gray eyes. 
c. For cumulative practice and i n toriation, pronunciation and 
rhythm, have records which g ive descriptions of persons. Play 
the records. Pause, Take only a sentence at a time. The 
students will repeat after the pause. Play the record again 
and have the students follow orally to gether w:t th the record. 
He was a tall man, over six feet hi g h, and broad in pro-
portion. He had a b luf f , rough-and-ready face, all roughened 
· and reddened a nd lined in long travels. 
Those cool, gray eyes belonged to a woman, a woman with 
delicate high shoulders and a love'ly. alabaster throat. 
He was a handsome man. His body widened out gradually from 
waist to shoulders. It was about his upper chest and the base 
of the neck that he had most muscle. His jaws were heavy and 
square. His nose was short and thick, His complexion and what 
remained of his hair were dark. Hi s small blue eyes lay back 




For developing ability to use the colloquial form of the 
language. 
SPECIFIC AIM 
Increasing the speaking vocabulary by using descriptive 
words such as, stately, fashionable, charming, sloppy, and 
dignified in a person's dress and general appearance. 
TO THE TEACHER 
Write on the board for the students to cop~ the words 
descriptive of dress and general appearance. 
Descriptive words of; 
Dress - feminine, tailored, mannish, fashionable. 
General apperance - attractive, alluring, sloppy, charming, 
stately, dignified. 
A. PATTERNS TO BE FOLLOW~D 
A Jf.arg_:/ jjeniaj/looking man in £overally alighted from 
the car. 
The man stands /straig'ny and ptifY 
B. PLANNHW THE LESSON / 1 
Use pictures on advertisements for this lesson. Aslt the 
students to concentrate on/different pictures you have ready 
far them. Divide into groups so each group will study a differ-
ent picture. Ask the students to give the description of the 
person's general appearance including the descriptive words 
used in the previous lessons. 
EXample: 
{Picture of a little old man) 
He is a little old man. He must be around fifty. He has 
searcely any hair. He is just a little man in glasses that 
seem rather big for him. 
(picture of a sailor of old) 
He is a sailor with rings in his ears and whiskers curled 
in ringlets. He walks in a swaggering, clumsy sea-walk. 
(Picture of a woman) 
She is a blonde and squarish woma1, with wide red lips, 
darkened lashes and brows. She has an abundance of bleached 
gold hair flowing over her shoulders and swinging just clear 
of her white uniform. 
C. For cumulative practice and intoriation, pronunciation and 
rhythm have records which give descriptions of perrons. Play 
the records. Pause, The students will repeat the line given 
during this pause. Play the record again and have the students 
follow together with the record. Repeat as many times as it is 
necessary. 
In her tweed skirt, with her knotted oak walking-stick , 
lifting her forehead to the spring air, Isabelle swung down 
the village street. 
The firemen, wearing black patent-leather helmets and red 
flannel shirts, and carrying swagger sticks, take turns of an 
evening pacing back and forth in front of the firehouse, im-
pressing all who pass by. 
TEST 
Oral test on de scription o:f a per ron, covering features 
given in these lessons. The person to be described ~11 be 
one known to most of the class or to all, if it is possible. 
The students who are listening to the oral description will 
identify the person described. 
I:f the person can not be identified by the listeners it 
means either that the student has not followed the direction 
o:f choosing a person known to most of the class; or his de-
scription is very poor. 
He wi 11 be marked accordingly. 
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